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CHAPTER I
INTRODUCTION AND BACKGROUND TO THE STUDY
Introduction
Americans traditionally have been committed to the
ideal of the optimal development of each individual.

The

documents that form the basis for this ideal of optimal
development in the United States of America— the Declaration
of Independence, the Constitution, and the Bill of Rights—
promise the opportunity for each individual to become a con
tributing economic producer, and a responsible member of
society.

The American system of education has been expected

to provide the opportunities for people to acquire the know
ledge, skills, and attitudes necessary to be contributing
and responsible members of society.
The American system of education has operated largely
on the assumption that the learning needed for a lifetime
could be acquired in an individual's youth.

This assumption

has been and continues to be challenged by rapid technologi
cal and cultural change that demands that learning continue
throughout one's lifetime.

Gardner (1963) stated:

The ultimate goal of the educational system is
to shift to the individual the burden of pursuing
his own education.
This will not be a widely
shared pursuit until we get over our odd convic
tion that education is what goes on in school
buildings and nowhere else.
Not only does educa
tion continue when schooling ends, but it is not

1
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confined to what may be studied in adult courses.
The world is an incomparable classroom, and life
is a memorable teacher for those who aren't
afraid of her.
(p. 12)
This strong concern for lifelong learning and the con
sequent necessity for relating all of the learning forces
within the community has resulted in greater interest in the
concept of community education.

Seay

(1974) defined the

community education concept as "the process that achieves a
balance and a use of all institutional forces in the educa
tion of the people— all of the people— of the community"
(p. 11).

The community education concept projects the notion

that the school facilities should be used beyond the tradi
tional 6-8 hours a day to 12-18 hours a day plus additional
days of the week and weeks during the year

(Decker, 1971).

In order to administer, manage, and give the kind of leader
ship necessary to coordinate community facilities, needs,
and interests, the concept of a professional community
educator was born.
Community education leaders are primarily concerned
"with the processes of initiating structure and demonstrating
consideration through such activities as coordinating, com
municating, and surveying"
and LeTarte

(Seay, 1974, pp. 128-129).

Minzey

(1972) listed the training needs of community

educators under four general headings, that is, understanding
the community education philosophy, technical skills for
implementing community education, humanitarian concerns, and
general administrative skills.
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Totten and Manley

(1969) viewed the community educator's

personal and professional qualifications for the job in terms
of program role in the following statement:
The director comes on duty at noon during each
school day, stays on the job until late evening,
and is at work on Saturday and throughout summer
weeks.
Except for the formal instructional pro
gram for children during the afternoon, the
director is responsible for organization, coordi
nation, supervision and administration of all
programs and activities during the time he is on
duty.
(p. 144)
Seay (1974), in writing about the emerging model of
community education (which assumes an unstable community and
general societal malaise), stated that "the community educa
tor in this setting must demonstrate personal requisites of
objectivity, initiative, and adaptability"

(p. 133).

Melby

(1972) described this individual as follows:
1.

He is compassionate.
He respects himself
and others and feels involved with mankind.

2.

He has a high estimate of human potential,
believing all can learn and achieve, if
they have adequate opportunity.

3.

He is keenly aware of both the potential and
the limitations of schools and other learning
environments.

4.

He is fully aware of the educational riches
in the community and spends continuous effort
in mobilizing them.

5.

He is first of all a learner, a good listener,
a constant reader, a seeker after educative
experience.

6.

He is accessible; his door is open. When
people leave after a conference with him
they are glad they came.
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7.

He is one of the first persons people think
of when they are in trouble.

8.

He is
ments

9.

He can show confidence, optimism and enthusiasm
even when most others have lost faith and con
fidence.
(p. 24)

reluctant to take credit for accomplish
and slow to blame others for failures.

The unique job role of a community educator places
unusual demands in terms of both level of responsibility and
time requirements on the job.

Whitt

(1971), in his book The

Community School Director, described this job role:
The key to any Community School Program is the
Community School Director.
This individual is
the coordinator and leader for all aspects of
the community education program.
He leads when
there is a need to develop new programs and to
maintain the old; he coordinates when it is
essential that he allow others to lead and to
encourage others to move forward on their own.
The Community School Director is a motivator,
an expediter, a learning specialist, a community
relations expert, a master of ceremonies, a com
munity action agent, a VISTA volunteer, an evan
gelist for education, a custodian and clerk, a
vice-principal, a counselor, a boys' club leader,
a girls' club sponsor, a friend in the neighbor
hood, and a humanitarian concerned with the wel
fare of our society.
Now, if this sounds as if
it is too much, he is much more.
For you see,
the Community School Program is essentially one
of involvement, and a person who dares to become
involved, must be ready to become whatever type
of individual that is necessary in order to enable
people to feel secure and grow.
(p. 41)
Whitt also noted that "this position requires an uncommon
number of hours per week.

It has been estimated that many

directors may spend as many as 60 hours a week, 48 weeks per
year, often seven days a week to develop the program"

(p. 42).

With this varied job role and number of hours spent on
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the job, it might follow that family strain could result.
Inasmuch as one of the broad goals of the community education
concept is that of building stronger families and communities,
it seems ironic that the job demands of community education
might be factors contributing to family stress and possibly
divorce.

The question of the relationship of the divorce

rate to the role of the community educator was posed during
a research symposium sponsored by the National Community
Education Association, the Institute for Community Education
Development, Ball State University, and the Sears Foundation
in 1971.
The national concern for the preservation of the family
and for delineating those factors that contribute to marital
adjustment was very precisely stated by President Carter
during the 1976 presidential campaign:
The breakdown of the American family has reached
extremely dangerous proportions.
There can be
no more urgent priority for the next Administra
tion than to see that every decision our Govern
ment makes is designed to honor and strengthen
the American family.
("Can Carter Revitalize the
American Family?" 1977, p. 35)
In general, society looks upon divorce as a threat to the
stability of the family and divorce is assumed to have grave
consequences to the men, women, and children caught up in it.
An important focus of this study stems from a general
concern for the quality of family life among community educa
tors coupled with a desire to explore variables that possibly
work against stable family relationships.
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Need for the Study
A basic concern of

the study was the limited information

available regarding the

nature of the professionals who serve

in the "demanding" role of community education leaders.
Although, as witnessed by the above paragraphs, a great deal
has been written as to what community education leaders do
(or ought to do), scant

attention has been given to the demo

graphic characteristics of the persons who currently fill
this role.

In fact, only two studies could be found which

even began to address the who question.
DeSanctis

Fish (1973) and

(1974) wrote of several descriptors found for com

munity educators, but neither sampled community educators
to determine the demographic characteristics as they relate
to job performance.
Based upon a thorough review of the literature, it would
appear that the question of divorce or family accord among
community educators has never been studied.
Rationale of the Study
The purposes of the study were:

(1) to describe

selected demographic characteristics of practicing community
education leaders and to relate them to occupational role;
(2) to explore the extent of divorce among community educa
tion leaders;

(3) to examine the occupational role of commu

nity educators as a contributor to the incidence of divorce;
and (4) to describe perceived areas of conflict in the
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marriages of community education leaders and to investigate
their relationship to the incidence of divorce.
In regard to the first objective of this study, commu
nity educators were described in terms of the following
demographic variables:

sex, age, educational level, years

and positions held as professional educator, years in a com
munity education role, years in present community education
role, role description, marital status, and educational level
of spouse if married.
In regard to the second objective, the intent of this
study was to determine the extent of divorce among community
education leaders and to compare the divorce rate among com
munity educators to that of other professions.

The third

objective investigated whether the occupation of a community
education leader was perceived as a contributor to the inci
dence of divorce.

And, finally, the fourth objective

explored the extent and type of conflict existing in the
marriages of community educational leaders, and investigated
whether any of these areas of conflict were related to the
incidence of divorce.
The specific questions which formed the basis for the
study include:
1.

How are selected demographic characteristics
of community educators related to occupational
role?
a.

How can community educators be described
in terms of their sex, age, educational
level, prior educational experience, length
of service, mobility, and marital status?

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

b.
2.

How do these characteristics differ
between various community educator roles?

Do community educators suffer acute marital
problems?
a.

What is the divorce rate among community
educators?

b.

How does this divorce rate compare to
the national average and that of other
relevant professional groups?

3.

Do community educators perceive their occupa
tion as a major contributor to the incidence
of divorce?

4.

What is the relationship between perceived
areas of conflict and the incidence of divorce
among community educators?
a.

What areas of conflict are seen by commu
nity educators as existing in their marital
relationships?

b.

To what extent are these areas related to
the incidence of divorce?
Organization of the Study

Chapter I stated the nature and scope of the investiga
tion.

The remaining chapters establish the background of the

study, outline procedures used to carry out the study, report
data gathered, and discuss findings.

Chapter II contains a

review of selected, relevant literature; and Chapter III
describes the procedure of the investigation, the instrument
used, and the methods of analysis.

Chapter IV reports and

discusses the data gathered; and Chapter V summarizes the
investigation, states general conclusions, and suggests
implications for further research.
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CHAPTER II
REVIEW OF RELATED LITERATURE
Introduction
The purposes of the study were:

(1) to describe

selected demographic characteristics of practicing community
education leaders and to relate them to occupational role,
(2) to explore the extent of divorce among community educa
tion leaders,

(3) to examine the occupational role of commu

nity educators as a contributor to the incidence of divorce,
and (4) to describe perceived areas of conflict in the mar
riages of community education leaders and to investigate
their relationship to the incidence of divorce.
Community educators were described in terms of the
following demographic variables:

sex, age, educational

level, years and positions held as professional educator,
years in a community education role, years in present commu
nity education role, role description,' marital status, and
educational level of spouse if married.

The intent of this

study was to determine the extent of divorce among community
educational leaders and set this observed divorce rate in
context to that of other professions.

Another objective

investigated whether the occupational role of a community
education leader was perceived as a contributor to the
9
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incidence of divorce.

A final objective explored the extent

and type of conflict existing in the marriages of community
educational leaders, and investigated whether any of these
areas of conflict are related to the incidence of divorce.
Definition of Community Education
In order to describe the community educator, one must
first define community education.

Totten (1970) stated that

community education could not be defined in specific terms,
because there was no authoritative definition.

He perceived

community education as "an all-inclusive phenomenon function
ing in the community to help people of all ages, races,
religions, and socioeconomic backgrounds to fulfill their
learning needs and aid in the development and improvement of
the entire community"
Berridge

(p. 3).

(1973) stated in the introduction to The Com

munity Education Handbook that "some see Community Education
as an array of learning experiences-programs.
as a process by which learning takes place.

Others see it

Some understand

Community Education to be a product of the school system
alone, while others believe it is a responsibility of the
total community— of the total environment"
Minzey and LeTarte

(p. ix).

(1972) expressed the view that an

understanding of the difference between the terms "program"
and "process" was critical to the development of meaningful
community education.

By analyzing the differences in
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definitions of community education, they developed a list
of ingredients which they thought were necessary for a
"proper" definition.

The list of ingredients included "both

the traditional and extended programs of education— for both
children and adults . . . must suggest impact on the entire
community and stress community process as well as programs
. . . must project the catalytic role played by the school
while recognizing the contributions of other groups and
agencies"

(p. 18).

Minzey and LeTarte combined the ingredi

ents in the following definition:
Community Education is a philosophical concept
which serves the entire community by providing
for all of the educational needs of all of the
community members.
It uses the local school to
serve as the catalyst for bringing community
resources to bear on community problems in an
effort to develop a positive sense of community,
improve community living, and develop the commu
nity process toward the end of selfactualization.
(p. 19)
Seay (1974) believed that the community school concept
evolved into a community education concept which could be
expressed in one sentence:

"Community education is the

process that achieves a balance and a use of all institu
tional forces in the education of the people— all of the
people— of the community"

(p. 11).

Seay defined the usage

of certain words that he felt were critical to the under
standing of his definition of community education.

The

selected words and their definitions follow:
"Community" can refer to a number of different
kinds of communities, but in community education
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usage the problem is simplified by arbitrarily
confining the meaning to local geographic con
siderations with the extent of the area involved
differing in urban, suburban, and rural commu
nities.
"Achieves" is used with the understanding that
achievement in any educational process must
occur with varying degrees of success.
"Balance" refers to a dynamic equilibrium main
tained among the contributions that various
agencies make to an individual's education . . .
balance . . . implies continuing study, planning,
and adjustment of the offerings of all the vari
ous educational agencies in the community to
insure a close relationship to real needs.
"Use" also implies continuing study, planning,
and adjustment— in this case to fit together
effectively the specific educational needs those
offerings are intended to meet.
"All institutional forces" include the idea of
power which can produce an educational effect
and which is organized and activated through
certain agencies.
"Education of all the people of the community"
implies that adult education as well as school
ing for the young is part of community education
— and that community education must be articu
lated horizontally to meet the needs of all the
people at a given time as well as vertically to
meet the progressive needs of each individual.
(pp. 12-13)
In looking at the concept of community education as it
developed historically, Seay listed the many significant
threads of the community school movement that were incorpo
rated:
1.

The Community School recognized in actual
programming the basic fact that education
is a continuous process.

2.

Educational objectives were stated in terms
of desired changes in behavior.
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3.

Educational activities, supported by appro
priate instructional materials, were based
upon the problems, needs, and interests of
those for whom they were planned.

4.

The school served the community and the
community served the school.

5.

A local community provided a focal point
for understanding other, larger communities
of people.

6.

The community school challenged school and
community leaders.
(p. 28)

The National Community School Education Association
(1969) adopted the following definition:
Community School Education is a comprehensive and
dynamic approach to public education.
It is a
philosophy that pervades all segments of education
programming and directs the thrust of each of them
toward the needs of the community.
The Community
School serves as a catalytic agent by providing
leadership to modulize community resources to solve
identified community problems.
This marshalling of
all forces in the community helps to bring about
changes as the school extends itself to all people.
(p. 6)
The writer, based on available literature, defines com
munity education as a process that concerns itself with
everything that affects the well-being of all citizens within
a given community.

The definition extends the role of commu

nity education far beyond the concept of teaching children,
to one of identifying the needs, problems, and wants of the
community, and then assisting in the development of facil
ities, programs, resources, and leadership toward the end of
helping each individual in the community become all that he
aspires to and is capable of becoming.

The definition is

similar to one used by Minzey and LeTarte (1972).

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

14
The Community Educator Job Role
Leadership must come from a trained and experienced
person.

Seay and Boles

(Seay, 1974) defined community edu

cation leadership as "a process in which an individual takes
the initiative to help a group in using available resources
to learn to solve problems held in common"

(p. 93).

Minzey

and LeTarte (1972) specified the following personality traits
that are highly desirable for leaders in community education:
A good director should be a highly motivated indi
vidual who has a reputation for achieving his goals.
He should be task-oriented so that his goals take
precedence over his time.
He should work well with
people and be able to establish good rapport in a
short period of time.
He should be a good adminis
trator, able to organize, execute, delegate, and
plan.
He should relate well to adult, youth, and
children.
He should possess leadership character
istics which will make it possible for him to play
both active and passive roles according to what
is needed to bring the community into successful
interaction.
(p. 53)
In a similar fashion, Totten (1970) described the per
sonal qualities of the community education leader:
Above all else, the director must be creative and
have a warm, outgoing personality.
He must like
people and be capable of showing compassion with
out pity.
He must be the kind of person to be
trusted by people of all ages.
He must be free
from prejudice with respect to people of any race
and/or socioeconomic circumstances.
Humility and
consistency are two essential qualities.
The
director must be in good emotional and physical
health and capable of sustained energy and vigor
for long periods of time.
Flexibility and adapt
ability are essential personal qualities.
The
director must be a good team member and a skillful
leader.
(p. 3)
Seay and Weaver (Seay, 1974) recognized the importance
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of the personality of the individual, but they felt that
these traits were not directly subject to modification
through education, but that professional requirements
nical and conceptual skills) could be learned.

(tech

Minzey and

LeTarte (1972) listed the training needs of community educa
tion leaders under four general headings:
the community education philosophy;
implementing community education;

"(a) understanding

(b) technical skills for

(c) humanitarian concerns;

and (d) general administrative skills"

(pp. 176-178).

A typical community educator is an early- to mid-career
professional.

In a study by DeSanctis

(1974), information

from 61 job resumes of candidates for a community education
position in a New Jersey city were used to develop a profile
of a community education director.
eight were female.

Of these candidates,

The majority of candidates were between

the ages of 31 and 50, and 84 percent of the candidates had
master's degrees.

A study reported by Fish (1973) used

different age categories, but indicated that two-thirds of
the directors surveyed were 35 years of age or younger.
The job of a typical community educator requires that
the person be sensitive to human needs

(human skill oriented),

highly motivated (takes initiative), have administrative and
organizational skills, and be task- or goal-oriented.
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Demands of the Community Educator Job Role
The title of community education positions varies from
one locale to another.

Seay

(1974) stated that "Director

of Community Education" seems to be replacing "Community
School Director," "Community Education Coordinator," "Commu
nity Education Agent," and "Director of Community Services."
Sean and Martin (Seay, 1974) gave three typical job descrip
tions of community education leaders in three different
communities.

Job description 1 was selected for review:

1.

Programs, with the assistance of the school
administration and other educators, all com
munity activities relating to the school,
including:
(a) elementary, youth, and adult
enrichment activities; (b) organization of
school-related clubs, such as Teen Club,
Women's Club, and Men's Club.
(These examples
are not intended to be all-inclusive nor are
they meant to be restrictive.)

2.

Promotes, publicizes, and interprets existing
and planned programs to the educational staffs
and the community.

3.

Accepts responsibility for all activities of
the school normally designated as community
related.

4.

Establishes rapport with lay leaders of the
community (business, religious, and social).

5.

Becomes familiar with the social and economic
structure of the community and applies this
knowledge to program development.

6.

Establishes a community advisory council for
the purpose of community program development
and evaluation.

7. Assists in a constant evaluation of activities
for the purpose of upgrading existing programs
and implementing new ideas.
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8.

Establishes budget necessary for operation
of the special educational activities not
included in regular offerings or existing
agencies.

9.

Prepares and submits reports as required by
the State Regional Coordinator's Office.

10.

Establishes a summer enrichment and recrea
tion program to meet the needs of the
community.

11.

Performs such other related duties and
responsibilities as assigned by the school
superintendent, or as appropriate.

Whitt

(1971) described the community school director

as the coordinator and leader for all aspects of the commu
nity education program.

He characterized the community

education director and his job as follows:
He is a motivator, an expediter, a learning
specialist, a community relations expert, a
master of ceremonies, a community action agent,
a VISTA volunteer, an evangelist for education,
a custodian and clerk, a vice-principal, a coun
selor, a boys' club leader, a girls' club spon
sor, a friend in the neighborhood, and a humani
tarian concerned with the welfare of our society.
Now, if this sounds as if it is too much, he is
much more.
For you see, the Community School
Program is essentially one of involvement, and
a person who dares to become involved must be
ready to become whatever type of individual that
is necessary in order to enable people to feel
secure and to grow.
(p. 41)
Berridge

(1973) also described the community educator

whose task is to broaden the base of involvement within the
community.

In order to involve the community, Berridge recom

mended that the community educator analyze his role and that
of individuals and groups, that is, assemble resources and
develop each to its best potential.

Berridge stated that
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the success of the full-time community education coordinator
"depends upon his ability to push and pull back, to initiate
and then join as a partner.

He must be a doer, he must have

initiative, yet he must have the conceptual skills to under
stand where he must assume a task and where he should involve
others.

...

In effect, the coordinator is constantly trying

to work himself out of a job"

(p. 67).

Seay and Weaver (Seay, 1974) stated that the community
educator of the future will:
Lead.
Release and channel energy within the community
toward the accomplishment of community goals.
Initiate such leadership functions as coordinat
ing, demonstrating, surveying, programming— and
to know when and how to use these functions.
Analyze a situation and recognize relationships
among the relevant elements in the situation,
i.e., a successful leader uses conceptual ability.
(p. 134)
Minzey and LeTarte

(1972) saw the first task of the

community educator to be that of becomming familiar with com
munity resources and with the people who live there.

The

community educator should become familiar with the history
of the community, the political structure, business and
industry, religious denominations, emotional institutions,
social institutions, communication systems, census-type data
on members of the community.

An advisory council must, be

selected by the community educator to provide direction for
community education.

Initial programs must be started to
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get the buildings "open" and then the emphasis should shift
more toward programs to meet specific community needs.

As

the program and activities escalate, more and more demands
are placed on the director.

Minzey and LeTarte stated that

"he [the community education director] will soon find that
surveying the community, organizing programs, advertising,
staffing, registering, supervising, financing, and adminis
tering programs will take all of his time and he will be
unable to expand his activities"

(p. 60) .

Totten (1970) perceived the community education director
to be more of a generalist, with a thorough knowledge of
curriculum, instruction, and supervision.

Totten stated:

Strength in leadership, communication, and human
relations skills is essential to his successful
performance.
His business is composed of people
and helping people solve a great variety of human
problems.
Hence, he must be able to assess the
needs of people; then he must plan, implement,
and administer programs of learning to help people
fulfill their unmet needs.
(p. 3)
The foregoing review of the job of the community educa
tor attests to the dedication and long hours that are
required to develop, implement, and maintain a successful
community education program and/or process.
In many respects the demands and job role of community
educator are many and varied.
to be all things to all people.

There is almost a tendency
Not only are there adminis

trative duties, but there are also responsibilities for
meeting people of various stations in life, promoting
activities, and being familiar with community life.

These
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responsibilities combined with that of being a leader/
motivator would seem likely to make unusual demands on a
person.
The nature of community education work extends the
hours which a person spends on the job.

This extended

length of job hours would seem to be a potential source of
family conflict.
Occupational Rank and Status
Studies by Goode
and Weeks

(1956), Kephart

(1955) , Monahan (1955) ,

(1943) showed that husbands whose occupation ranked

high were less prone to divorce than those who ranked low.
Proneness to divorce among occupational groups has also been
related to the stability of home life that is associated with
occupation.

Monahan

(1955) reported physicians as having

higher divorce rates than dentists.
The relationship between divorce rates and occupation,
the index used for socioeconomic status, was examined in
studies done by Goode
and Monahan (1955).

(1956), Hillman

(1962), Kephart

(1955),

These studies found that in general an

inverse correlation existed between socioeconomic status and
divorce rates.

There were more divorces at the lower end of

socioeconomic status, and divorce rates tended to decline as
status moved upward.

It could be expected, then, that there

would be more divorces among laborers, less among whitecollar workers, and least among professionals.

The
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relationship between divorce and occupation can also be con
strued as a reflection on the conditions and quality of life
at different socioeconomic levels.

Udry (1968) said that

"generally speaking, there is lowest marital stability in
the lowest-status occupation for men, and highest stability
in the high-status occupations, with highest instability in
men in personal service and domestic service"

(p. 576).

Levinger (1976) gave what he called a social psychologi
cal perspective on marital dissolution, which stated in part:
There exist insufficient data for verifying
hypotheses about occupational differences; fur
thermore, such differences vary by time and
place.
For example, while Monahan (1955)
reported that in 195 3 Iowa physicians had a
higher divorce rate than dentists, Rosow and
Rose's (1972) study of 1968 filings for divorce
and annulment in California reflected no differ
ence between physicians' and dentists' rates
(16.4 vs. 16.5 "Complaints" per 1,000 marriages).
To the extent that occupational differences are
associated with the instability of one's exposure
to alternate attractions, it seems that they would
be associated with differences in divorce prone
ness.But those separate factors
currently defy
neat summarization.
(pp. 34-33)
An important factor to marriage failure listed by Saxton
(1972) was marital needs satisfaction.

Economic deprivation

imposes a strain on a marriage due to difficulties in living
without enough money.

The situation may be further compli

cated by the feeling which many couples have that the husband
has

failed as provider.

affect the
for him.

Such feelings of failure adversely

self-respect of the husband and the wife's

respect

Income has a very concrete identifiable impact on

the daily life of the couple.
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The role of both husband and wife in the economic
process can cause conflict when there is no agreement on the
roles.

In most marriages there tends to be some individual

ization of economic interests that is a result of differences
in attitude toward economic factors that are in turn due to
differences in experiences.

Tension can be further created

from differences in attitude about whether or not the wife
should work, who should spend the money, economic indepen
dence, vocational separation, and difference in standard of
living.

Also, changes in standard of living lead to marital

conflict.

In cases where vocational interests separate the

husband and wife for periods of time, there is a tendency
toward differentiation of economic interests.

The separation

of economic interests may lead to the separation of other
interests as well, which places the marriage at risk.
Winch (1971) stated that "rates of marital dissolution
are highest in those segments of the population having the
fewest resources:

the lower blue-collar workers and the non

whites"

He further asserted that marital happiness

(p. 603).

was positively correlated with income.

Meager economic

resources create conflicts that affect all other areas of
marital satisfaction.

The lack of economic resources has

been cited as a crucial factor in the proneness toward
divorce of married persons 18 years and under.

Early mar

riage may curtail vocational preparedness, which brings about
greater economic pressures than for those couples who marry
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later.

Saxton (1972) stated unequivocally that "if neither

spouse has the training or education to provide satisfac
torily for the family, no amount of personal compatibility
or emotional maturity is likely to save them from marital
problems"

(p. 167).

Marriage counselors and family service agencies cite
economic factors as the major cause of marital conflict.
The close relationship between economic factors and marital
adjustment and stability and consequent marital failure shows
how important money and money management are to the pursuit
of a happy, satisfying marriage.

According to Saxton, the

major sources of economic conflict in marriage are:
1.

Conflict over bills.
The struggle to pay
bills when the money simply won't stretch
often reduces the marital relation to one
of haggling, recrimination, and bitterness,
which gradually but inevitably erodes away
the romance and intimacy of dating and
early marriage.

2.

Conflict over the allocation of limited
resources. Such conflict, with each person
vying for a share of a limited resource, is
very destructive to any intimate relation.
Usually, these conflicts in a primary rela
tion are internal (with the same person want
ing two mutually exclusive things) or are
over a need that is adjustive to one but not
the other (such as the "open-window, closedwindow" controversy). Particularly when the
conflict involves the latter— openly vying
over a limited resource with satisfaction for
one meaning deprivation for the other— the
primary relation is finished.

3.

Conflict over power. The quid pro quo, or
"something for something," balance that any
lasting relation must establish is always
disturbed and must be reestablished when
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children are born. With the wife at home taking
care of the children and with all resource pro
vision stemming from the husband, new alignments
must emerge, often involving controversy or a
power struggle over male dominance with the cash
flow as its focal point.
Again, when the children
are half grown and the wife returns to work, a
second realignment must occur and a power struggle
may ensue.
(p. 230)
Research studies seem to indicate that divorce rates
are related to socioeconomic status.

In other words, there

is more marriage instability in lower socioeconomic groups.
A community education position is generally seen as an admin
istrative level, professional position.

Therefore, one would

not expect a high incidence of marriage instability among
community educators based upon economic factors alone.
Occupational Stress
Aberle and Naegele

(1963) sought to establish a rela

tionship between the satisfaction and/or stress of a man's
occupation and his behavior toward his wife and children.
Only minor relationships were found to exist.

However, the

authors were very careful to state that the general questions
which the study illuminated were of a tentative nature due
to the exploratory thrust of the investigation.

The 20 men

in the study were all professionals employed in major and
minor executive positions in medium to large businesses, and
business owners.

No skilled, semiskilled, or unskilled

laborers were included.

Those men who were not college

educated had technical training beyond the high school.
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Specifically, the research showed that the relationship
between occupation and behavior at home as perceived by the
men ranged from trivial to flatly rejecting the whole idea
of there being any connection.

The authors posited that

among the reasons for this is that our society has stressed
the separation of occupational and domestic roles.

Parsons

(1950) stated that in urban middle-class America a boundary
has deliberately been set up between home and jobs.

It might

be said that society not only requires this separation, but
institutionalizes it as well, and that men respond as
society expects.
Another reason suggested by Parsons for the range of
responses was that the men were bewildered when asked to
relate their behavior at home to their job.

Where work

environment is highly structured, with very specific respon
sibilities and role requirements, the opposite is true of
the domestic environment.

The technique of dealing with

people on the job in terms of what they can do, rather than
who they are, is inappropriate when dealing with a wife and
children where emotions rather than cool intellect come into
play.

Even though the men in this study were unable to see

a relationship between occupation and behavior at home, it
still seems reasonable to assume that the 8 hours a day an
individual spends on a job does affect to some extent his
behavior during the remaining hours of the day.
There seems to be little relationship between on-the-job
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duties and home stress situations.

One possible factor in

marriage stress, particularly with community educators, might
be time on the job.

The community educator job demands odd

hours of work which may vary from week to week and is
generally unpredictable.
Factors Affecting Marital Relations
and Marital Accord
This section reviews the factors which affect marital
relations and marital accord.

Consideration is given to

strong causal relationships in the break-up of the family
unit in order to establish a rational base for the use of
the relationship index.
The routes whereby couples approach marriage are mul
tiple and varied; however, it seems likely that some persons
more than others exercise more rationality in their selec
tion of spouses, and seem to approach marriage with more
realistic expectations.

Levy and Munroe (1948) stated:

There are reasons for this almost universal
feeling of disillusionment about marriage.
One
is that we are taught to expect too much from
it. . . . But even if we have become profoundly
cynical about marriage in general, we are apt to
be disillusioned about our own, because most of
us marry while we are in love. . . . The sexual
excitement, the uncertainties and novelties of
the new relationship actually lift us out of
ourselves for a time. With the best will in the
world we cannot during the falling-in-love stage
show ourselves to our beloved as we really are,
nor see her in everyday selves at this period.
We are more intense, more vital than usual.
Moreover, we see ourselves through the eyes of
our beloved.
Unconsciously we match our feelings
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about ourselves with the glorified impression
she has formed of us.
(p. 65)
Dyer (1968) stated that the major factors to be con
sidered in marital adjustment using role analysis as the
basic framework were normative orientations, position-role,
role expectations, and sanctions.

Normative orientations,

norms or standards of behavior, have been learned over a
period of years as a result of experiences in one's own and
other families.

A newly married couple may have conflicting

and/or non-shared systems.

Therefore, behavior directed by

these non-shared norms may create misunderstandings, and
disagreements that will require adjustments of these dis
parate normative orientations.
The norms of personal preferences differ from one's
role and the performance of that role in terms of his per
ception of his position.

An example cited by Dyer illus

trated this difference:
It may be agreed that it is part of the wife's
role to prepare mea l s , but disagreements may
occur as to what kind of meals should be pre
pared, how they should be served, etc.
In this
case there is role agreement, but disparity comes
either from behaviors that arise out of different
sub-culture norms or different personal prefer
ences.
In a sense the role represents a general
set of norms within which are also found a
cluster of more specific normative and personal
elements.
(p. 151)
Position and role are further complicated by expecta
tions of how the other person should behave in his role.
Disparity between what is agreed upon (role definition) and
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that which is done (role performance) creates conflict.

If

role performance meets role expectations, then positive sanc
tions or rewards are usually applied; conversely, negative
sanctions may be applied if role performance does not meet
the role expectations of the marital partner.

Dyer concluded

that if the following conditions existed, human interactions
would move along more smoothly
(1) if the parties' interaction has a high level
of agreement of norms and personal prefer
ences ,
(2) if the parties involved agree as to the role
definitions and role expectations of each
other,
(3) if the role performance of one is in agree
ment with the role expectations of the other
and positive sanctions are the result of the
interaction.
(p. 153)
If the above conditions do not exist and marital con
flict cannot be resolved, the marriage may be doomed for
failure.

Although marriage failure is the result of con

flict that is so interrelated and complex that every aspect
of a couple's relationship may be involved, Saxton (1972)
posited that the failure could

be viewed in a simple frame

work:
A marital relation will break down whenever
marital conflict is the result of a patterned
failure of one or both spouses to provide for
the other the satisfactions that he expects
in the three areas of material, sexual, and
interpersonal needs.
Thus, for a marriage to
continue, the needs of each person in these
three areas must be met.
And they can be met
only through (1) a congruence of each
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person's perception of his and the other's role
in the relation; (2) a reciprocation of each
person's role performance in all important areas
of need fulfillment; and (3) an equivalence of
the values of the roles each person performs—
that is, each must provide functions and resources
that are approximately equal (perceptually) to
those he receives.
(p. 246)
Role relationship as a concept emerged from the thinking
of George Herbert Mead.

Mead (1934) hypothesized that har

monious, cooperative relationships would result when indi
viduals were able to adjust and perform their roles well and
were aware of the responses of those with whom they inter
acted.

Adjustment as a concept was perceived to be a func

tion of accurate role-taking (Coutu, 194 9; Lindesmith &
Strauss, 1949; Newcomb, 1947).

Stryker (1961) stated that

accurate role-taking was operationally defined as the "cor
rect prediction of the responses of others."

He related this

definition of role-taking to such concepts as empathy,
insight, social sensitivity, and so forth.

Cavan (1963)

stated that the mode of interaction between couples that
yielded mutual satisfaction tended to become habitual and
predictable.

According to Saxton (1972), if a man and woman

really care about one another, "each will try . . .

to under

stand the other's point of view and to resolve the conflict
by changing one or the other's performance to meet the
other's role expectations"

(pp. 228-229).

Saxton, therefore,

perceived the concept of role as being very useful in
analyzing marital relations.
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The lack of identity with common roles seems to be a
factor in potential marriage instability.

This factor may

relate to marriage relationships of community educators for
several reasons.

The community educator is generally an

upwardly mobile person in terms of educational degree advance
ment, administrative duties
responsibilities.

(and salary), and increasing job

These factors of change may well affect

relationships if the spouse could no longer identify with
these role changes.
Sexual Adjustment
It seems appropriate at this point in our literature
review to relate to Saxton's

(1972) thesis which stated that

the failure to meet the sexual as well as material and inter
personal needs according to the expectations of either or
both spouses would lead to marital conflict.

Dince (1968)

stated that "no marriage terminates because of a sexual
difficulty alone.

On the other hand, disappointment, frus

tration, overt and covert resentment consequent to an unsatsifying sexual relationship do affect the general course of
a marital relationship"

(p. 145).

Likewise, Levy and Munroe

(1948) were convinced that sexual maladjustment, including
infidelity, is seldom a primary cause of discord.

Blood

(1969), however, saw extramarital intercourse as the most
profound betrayal of marriage and cited Kinsey's sample
(1953) in which 27 percent of the husband's and 51 percent
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of the wife's infidelity was blamed for divorce.

It was

Blood's belief that adultery tends to destroy marriage.
American society highly censures marital infidelity, to wit
that all states recognize adultery as a cause for divorce.
The trend toward a growing tolerance of premarital inter
course does not extend to extramarital sex relations.
ever, Sorokin

How

(1937) wrote that divorces and separations will

increase until there will be no "profound differences between
socially sanctioned marriages and illicit sexual relation
ships"

(p. 776).

Interpretation of extramarital sex relations is most
difficult.

Cavan

(1963) offered what she considered to be

suggested explanations of the situation:

(1) the biological

drive demands variety, therefore, a single partner is not
adequate;

(2) the difference in the sexual arousal of males

and females, that is, the male is aroused by a variety of
stimuli, where females are aroused primarily by actual tac
tile stimulation;

(3) the double standard that allows more

sexual freedom for males than females;

(4) the insecure

personality who pursues thrill and reassurance outside of
marriage, but maintains a comfortable sexual relationship
with the spouse.
It was Margaret Mead (Mead & Metraux, 1974) who expressed
the hope that the emphasis would shift from sexual need to
human relationships:
I should like to see us put more emphasis upon
the importance of human relationships and less
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upon sex as a physiological need. . . . I should
like also to see children assured of a life-long
relationship to both parents.
This, of course,
can only be obtained when parents themselves have
such a relationship. . . . I should like to see a
style of parenthood develop that would survive the
breaking of the links of marriage through divorce.
This would depend upon a mutual recognition that
coparenthood is a permanent relationship.
(p. 98)
As an element in marital stability, the factor of the
marriage sexual relationship is viewed differently by various
researchers.

Sex relations is a frequently mentioned cause

of marital instability in the literature, but its relative
importance is uncertain.
Contemporary Society
The rate of divorce in the United States has been rising
rapidly since the early 1960's, from 2.5 per thousand in 1966
to 5 per thousand in 1976.

In March 1976, there were 2.8

million men and 4.4 million women who were reported divorced
and not remarried.

There were 75 divorced persons for every

1,000 persons who were partners in the intact marriage in
1976, twice as high as the corresponding ratio

(35) for 1960.

Women had higher ratios than men and blacks had higher ratios
than whites according to the U.S. Bureau of the Census

(1970)

It was estimated that one-third of the married persons
between 25 and 35 years old in 1975 may eventually end their
first marriage in divorce.
Saxton (1972) saw the rise in divorce rates as a conse
quence of the cultural revolution which brought about changes
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in the roles of men, women, and families:
1.

By the twentieth century, marriage in our
society was no longer regarded (except by
the Catholic Church) as solely a sacred
contract, indissolvable by its very nature.
Divorce became the province of the civil
courts.

2.

Technological developments of the industrial
revolution in the nineteenth century brought
about a change in the function of the family.
Resources and services previously provided
by different members of the family began to
be provided by specialized secondary insti
tutions.

3.

Women entered the vocational world, so that
they were no longer dependent solely upon
marriage for economic support. Also, more
effective (and socially accepted) means of
contraception made pregnancy a matter of
choice, so that women were no longer tied
to the home (or to a marriage) by the burden
of many children and continuous pregnancy.

4.

The process of mate selection passes from
the control of the parents to the control
of the unmarried generation, which developed
the institutions of dating.
Marriage became
a much more personal event.
Two people mar
ried primarily because each one expected the
other to fulfill important personal needs—
not to further the family name or the family
estate. And, just as personal needs (numer
ous and not clearly definable) prompted mar
riage, non-fulfillment of these needs became
grounds for divorce.
(pp. 251-252)

The change in the roles of men, women, and families was
succinctly stated by Glick and Norton

(1974):

There seems little doubt that a basic transforma
tion of the institution of marriage is underway
and that many variables are influencing the direc
tion of the change.
This transformation appears
to be predicated largely on a restructuring of the
roles which men and women play within the tradi
tional boundaries of marriage and family living.
(pp. 17-18)

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

34
Divorce, then, may be merely a reflection of a transi
tional phase.

For Parsons and Bales

(1955), divorces were

the result of strain because two roles have been changing
character.

Landis

(1950) saw rising divorce rates as a func

tion of the temporary maladjustment in the process of shift
ing from an institutional basis to a democratic basis.
Therefore, family instability may be viewed as harmonious
with the American ideology

of democracy and the inherent

flexibility demanded from a dynamic social system.
From a cultural perspective, Benedict
similar view:

(1949) stated a

"In a culture like ours with ever expanding

personal choice, an important goal of which is the pursuit
of happiness, the right to terminate an unhappy marriage

is

the other side of the coin of which the fair side is the
right to choose one's mate"

(p. 1).

Cavan (1963) held that both external and personality
changes require dynamic and constant adjustment in the inter
action pattern.

External changes which may be within the

family such as the birth of a child, moving to another commu
nity, a change in job, and military service, require adjust
ment in interaction.
may change.

With the passage of time, personalities

Such changes have been encouraged by society's

view that marriage and family life should promote personality
development of husband and wife, as well as children.

In

summary:
Marital adjustment, therefore, calls not only
for coordinations of personal qualities at the
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time of marriage, but for a dynamic process of
interaction to strengthen and maintain the rela
tionship.
Maintenance of coordination is not
achieved by a laissez-faire attitude.
Uncoordi
nation is very likely to move into disintegration
of the marriage unless deliberate effort is made
to restore coordination when husband and wife
begin to lose a sense of identification.
(Cavan, 1963, p. 387)
There has been and continues to be an increasing rate
of divorce in the United States.

The question of the rela

tionship of the divorce rate to the role of the community
educator was posed during a research symposium sponsored by
the National Community Education Association, the Institute
for Community Education Development, Ball State University,
and the Sears Foundation in 1971.

According to statistics

from the United States Bureau of the Census

(1970) , the high

est percentage of divorce occurs within the age range of
25-35.

These divorce rates seem to be influenced by societal

trends such as increasing range of personal life styles,
career roles of husband and wife, role of religion, and the
general role of the family.

These factors affect all aspects

of life, yet they may be important factors in marriage sta
bility of community educators.

Most community educators

would be in this age range, have a job climate and freedom
of choice opportunities which would subject them to pressures
of marriage instability.
Two incongruent descriptions of community educators are
established to this point that relate community educators to
marital accord or discord.

Melby (1972) and Totten and
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Manley (1969) described the community educator as having
positive qualities that if used in the home as well as on
the job would tend to establish and maintain a successful
marriage.

Mead (1934) hypothesized that harmonious, coopera

tive relationships would result when individuals were able
to adjust and perform their roles well and were aware of the
responses of those with whom they interacted.
Lindesmith and Strauss

(1949), Newcomb

Coutu

(1949),

(1947), and Saxton

(1972) supported Mead's concept of role relationship.

Yet

Berridge (1973), Seay and Weaver (Seay, 1974), and Whitt
(1971) described the community educator as functioning in a
demanding occupational role that tends to require longer
hours and withstand greater pressures that possibly could
exacerbate marital instability.

Community educators rank in

the higher status occupational ranks as managers or adminis
trators, and income levels would tend to be slightly above
national averages.

Lower income levels and lower status jobs

have higher incidence of divorce, according to Goode
Hillman (1962), Kephart
Udry (1968), Weeks

(1956),

(1955), Monahan (1955), Saxton (1972),

(1943), and Winch (1971).

Only minor

relationships have been found to exist between stress of
occupation and behavior to family, according to Aberle and
Naegele (1963) and Parsons

(1950).

Dince (1968) and Levy and

Munroe (1948) agreed that sexual maladjustment as a cause for
marital discord or divorce is an uncertainty.
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CHAPTER III
DESIGN AND METHODOLOGY
This chapter describes the development of the survey
instrument, and the procedures that were used to obtain data
for the study.

Specifically, the details of the development

and pilot testing of the instrument, and the selection of
the population and sample are discussed.

The general pro

cedures of the administration, the design, including data
collection, and the procedure for the analysis of data are
explained.
Statement of the Problem
The purposes of the study were:

(1) to describe

selected demographic characteristics of practicing community
education leaders and to relate them to occupational role;
(2)

to explore the extent of divorce among community educa

tion leaders;

(3) to examine the occupational role of commu

nity educators as a contributor to the incidence of divorce;
and (4) to describe perceived areas of conflict in the mar
riages of community education leaders and to investigate
their relationship to the incidence of divorce.

In regard

to the first objective of this study, community educators
were described in terms of the following demographic vari
ables:

sex, age, educational level, years and positions
37
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held as professional educator, years in a community education
role, years in present community education role, role
description, marital status, and educational level of spouse
if married.

In regard to the second objective, the intent

of this study was to determine the extent of divorce among
community educational leaders and set this observed divorce
rate in context to that of other professions.

The third

objective investigated whether the job role of a community
education leader was perceived as a contributor to the inci
dence of divorce.

Finally, the fourth objective explored

the extent and type of conflict existing in the marriages
of community educational leaders, and investigated whether
any of these areas of conflict are related to the incidence
of divorce.
Research Questions
The specific questions which formed the basis for the
study include:
1.

2.

How are selected demographic characteristics
of community educators related to occupational
role?
a.

How can community educators be described in
terms of their sex, age, educational level,
prior educational experience, length of
service, mobility, and marital status?

b.

How do these characteristics differ among
various community educator roles?

Do community educators suffer acute marital
problems?
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a.

What is the divorce rate among community
educators?

b.

How does this divorce rate compare to the
national average and that of other profes
sional groups?

3.

Do community educators perceive their occupa
tion as a major contributor to the incidence
of divorce?

4.

What is the relationship between perceived
areas of conflict and the incidence of divorce
among community educators?
a.

What areas of conflict are seen by commu
nity educators as existing in their mari
tal relationships?

b.

To what extent are these areas related
to the incidence of divorce?
Instrumentation

An instrument was needed that could provide demographic
as well as marital adjustment data.

The demographic items

selected for study were the sex of respondent, date of birth,
educational level, professional educator role, number of
years in present community education position, description
of position, marital status, number of times married, and
educational level of spouse.

Where appropriate, a multiple-

choice format was used.
After careful examination of many family measurement
techniques, the investigator determined that for purposes
of this study, question 24, part 1 (24.1) of the Marital
Adjustment Form developed by E. W. Burgess and L. S. Cot
trell

(Strauss, 1969, p. 58) would lend itself to the
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desired modification.
Question 24, part 1 (24.1), asked for self-ratings of
approximate agreement or disagreement with one's spouse on
the following items:

handling family finances, matters of

recreation, religious matters, demonstration of affection,
friends, table manners, matters of conventionality, philos
ophy of life, ways of dealing with families, wife's working,
intimate relations, caring for the baby, sharing of household
tasks, and politics.

As seen, with slight modification

these items seemed appropriate for the purpose at hand.
Modification of this question resulted in the deletion of
four items, that is, table manners, matters of convention
ality, ways of dealing with families, and caring for the
baby.

The four items were replaced with the following:

ways

of dealing with children, time spent away from home, profes
sional development, and present occupation.

The replacement

items seemed to better reflect the tenor of the times,
whereas the deleted items were more reflective of 1939, when
the test form was constructed.
Question 24.1 on the Marital Adjustment Form used a
method of summated ratings— always agree
agree

(+2) to always dis

(-3)— on a 6-point scale (Likert, 1932).

The modified

form used for this study had a 7-point scale— always disagree
(1)

to always agree

ing to Locke

(7)— and did not assign weights.

Accord

(1954), "The fact that the happily married got

high scores and the divorced had low scores justifies the
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use of divorce as a criterion of marital maladjustment and
'happiness' in marriage as the criterion of marital adjust
ment"

(p. 4).
No substantial evidence of content validity on question

24.1 was available.

On the instrument as a whole, for con

tent validity, "items were selected from a larger pool and
weighted by items analysis of internal consistency"
1969, p. 58).

(Strauss,

It might be stated that question 24.1 was

concerned with something which approaches evidence of con
struct validity, that is, its concern was with the behaviors
and traits to be measured.

Ary, Jacobs, and Razavieh

(1972)

stated:
Construct validity refers to the extent to which
a test reflects constructs presumed to underlie
the test performance and also the extent to which
it is based on theories regarding these constructs.
Instead of asking how well this test samples a con
tent area, or how well it predicts future perform
ance, we ask how well the relationship between the
test items and the corresponding behavior could be
explained.
(p. 197)
The survey instrument was field-tested with 80 community
educators who attended the Western Michigan Universitysponsored Community Education Seminars held in Grandville and
Battle Creek in March 1976.

Upon registration, seminar par

ticipants were given the survey instrument along with a cover
letter (Appendix A ) , which requested that the survey be com
pleted and returned to the investigator before the end of the
seminar.

Sixty of the seminar participants responded to the

survey instrument that took about 5 minutes to complete.

As
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a result of the field test, the item on academic major(s)
undergraduate school was deleted.

in

No other changes appeared

necessary, and it was determined that the items were appro
priately and clearly stated in a nonthreatening manner and
that the instrument would in fact provide the kinds of data
needed to conduct the study.
Description of the Sample
Initially, the investigator attempted to secure lists
of community educators from the 50 states, from which to
draw a randomized sample.
from 18 states.

This effort produced responses

The lists received were from Alabama, Cali

fornia, Colorado, Florida, Kentucky, Louisiana, Michigan,
Missouri, Nebraska, North Carolina, Ohio, Oklahoma, South
Carolina, South Dakota, Texas, Utah, Washington, and Wyoming.
Lists from these states were considered to be inadequate for
a national sample of community educators.

Therefore, it was

decided that the National Community Education Association
membership would provide a sample that would be more repre
sentative of the community educator nationally.

The Associa

tion offers services to professionals in the field of commu
nity education, but is also open to all interested persons
from all walks of life.

For purposes of this study, it was

necessary to isolate those members who designated their
occupation as that of a community educator.
in 1976 had a membership that exceeded 1,500.

The Association
Of these, 844
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members stated on their application form that their occupa
tion was that of a community educator.

The names of all

844 community educators were placed on 3" x 5" cards and
assigned an identifying number.

A table of random numbers

was used to select a representative sample from the identi
fied population of 844 community educators.

One third (281)

of the total number of community educators were selected for
the sample.

The sample represented 44 states and the Dis

trict of Columbia.

The list of states and number of respon

dents can be found in Appendix B.
On October 12, 1976, the survey instrument (Appendix C ) ,
which contained demographic items and the relationship index,
was mailed to the randomly selected 281 individuals.

A cover

letter and self-addressed postcard which stated that the
survey had been filled out and mailed were also included
(Appendix D ) .
Data Analysis
The data were analyzed using the system of computer
programs designed for the statistical analysis of social
science data called MINITAB.

Descriptive statistics

(means,

standard deviations, frequency distributions, and percentages)
were calculated as appropriate.

Where called for, cross

tabulations and t tests were performed to investigate the
relationships between two variables.
The significance of all statistically evaluated
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relationships was tested at the .05 level.
Assumptions and Limitations of the Study
(1) It was assumed that respondents to the questionnaire
answered honestly.
(2) It was assumed that the sample studied was fairly
representative of the National Community Education Associa
tion population.
(3) It was assumed that the questionnaire developed
from the Burgess and Cottrell Marital Adjustment Form was
valid for the purposes of the study.
(4) It was assumed that the data were valuable as accu
rate sociological facts reflective of the period of time.
(5) The study was distinctly limited to the variables
employed, the sample studied, and the findings examined.
(6) The results can be generalized only to similar
populations.
The study was intended as a foundation for future
research and not an end in itself.
Chapter III includes a description of the design of the
study and the method of data collection and analysis
employed.

Report and analysis of the data collected follow

in Chapter IV.
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CHAPTER IV
PRESENTATION OF THE DATA
Introduction
The purposes of the study were:

(1) to describe

selected demographic characteristics of practicing community
education leaders and to relate them to occupational role,
(2)

to explore the extent of divorce among community educa

tion leaders,

(3) to examine the occupational role of commu

nity educators as a contributor to the incidence of divorce,
and (4) to describe perceived areas of conflict in the mar
riages of community education leaders and to investigate
their relationship to the incidence of divorce.
The data presented and analyzed in this chapter repre
sent the information gathered from the 2 39 community educa
tion leaders who replied from the 281 randomly selected from
the National Community Education Association members who
designated their occupation as that of a community educator.
The data were gathered by a single instrument which included
demographic items and a modified form of question 24, part 1
(24.1) of the Marital Adjustment Form developed by Burgess
and Cottrell

(Strauss, 1969, p. 58).

The data were analyzed

using the system of computer programs designed for the sta
tistical analysis of social science data called MINITAB.

The

45
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significance of all statistically evaluated relationships
was tested at the .05 level.
Analysis of Data
The specific questions which formed the basis of the
study will be addressed in the order presented in Chapter I.
Question 1
How are selected demographic characteristics of
community educators related to occupational role?
a.

How can community educators be described in
terms of their sex, age, educational level,
prior educational experience, length of ser
vice, mobility, and marital status?

b.

How do these characteristics differ between
various community educator roles?

Sex.

Data were collected from 239 respondents.

Of

these community educators sampled, 84 percent were male and
16 percent were female.

Of the 196 male respondents, 16 were

community coordinators, 35 were community school directors,
and 77 were community education directors or assistant direc
tors.

There were 10 male university center directors, 7

regional university center directors, and 7 state department
officials.

There were 44 other male community educator

respondents with occupational roles having various different
titles from those used in the study.

The job title of commu

nity education director or assistant director was used by the
largest number of male respondents

(77) and female
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respondents

(10).

The remaining 27 female respondents

reported the following titles:

community coordinator (3);

community school director (3); university center director
(2); regional university center director (2); state depart
ment official

(3); and such other titles as home school

counselor, teacher-parent coordinator, and advisory council
member, etc.

(14; no one title having more than 2 respondents).

Table 1 shows the frequency distribution by sex and by age.
Table 1
Frequency Distribution of Respondents by Sex and Age

Age
(N = 230)

Male

Total

Female

N

%

23-35

99

43.0%

36-45

42

18.0

9

3.9

51

22.0

46-55

42

18.0

10

4.3

52

22.6

56-65

10

4.3

2

.8

12

5.2

66-75

0

.0

1

.4

1

.4

Total

193

84.0%

N
15

37

%
6.5%

16.0%

N
114

%
49.0%

230a 100.0%

Two males indicated the date the survey was answered,
not the date of birth.
One male did not respond.
Six
respondents did not indicate sex.
A ge.

The mean age of the 239 respondents was 37.8 years.

The mean age of the respondents whose job title was community
school director and community education director or assistant
director was 38.6 years.

The mean age of the 10 respondents

whose title was state department official was 38.9 years.
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The 9 regional university center directors were the youngest
community education leaders, with a mean age of 31.1 years,
while the mean age of the 11 university center directors was
37.3 years.

The mean age of the respondents using the job

title of community coordinator was 34 years.
The male respondents ranged in age from 23 to 64, with
the average age being 37.9.

Of the males in the study, 99

were between 23 and 35 years of age; 42 were between 36 and
45 years; 42 were between 46 and 55 years; and 10 were between
56 and 64 years.

One male did not respond to the question,

and two listed the date they filled out the survey instead
of the date of birth.

The females ranged in age from 24 to

74, with the average age being 36.

Of the female respondents,

15 were between 23 and 35 years of age; 9 were between 36 and
45 years; 10 were between 46 and 55 years; and 3 were between
56 and 74 years.

The total sample had 114 subjects between

23 and 35 years of age; 51 between 36 and 45 years; 52 between
46 and 55 years; 2 between 56 and 65 years; and 1 who was 74.
Educational level.

The number of respondents in each

educational level was as follows:

less than a bachelor's

degree, 3; bachelor's degree, 27; master's degree, 129; spe
cialist degree, 35; and doctorate degree, 44.

The majority

(54 percent) of the respondents had master's degrees,

5 7 of

whom gave their job title as community education director or
assistant director, while 26 were community school directors.
Only 1 respondent holding a master's degree was a university
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center director, while 19 had doctoral degrees.

There were

no respondents with specialist degrees working in university
centers.

The majority of specialist degree respondents were

community school directors and community education directors
or assistant directors.

The educational backgrounds of the

community educators are reported in Table 2 by sex.
Table 2
Educational Background of Community Educators by Sex
Male

Background
(N = 233)
Less than bachelor' s
Bachelor's

Total

Female

N

%

N

%

N

%

2

.8%

1

.4%

3

1.3%

22

9.4

5

2.0

27

11.6

107

46.0

20

8.5

127

55.0

Specialist

30

13.0

4

1.7

34

14.6

Doctorate

35

15.0

7

3.0

42

18.0

Master's

Total

196

37

84. 0%

16.0%

233a 100.0%

aSix respondents did not indicate sex.
Prior educational experience.
dents

The majority of respon

(182) listed other administrative experience, but only

29 listed experience as a principal.
of respondents

had been elementary teachers.
sity staff.

The next largest number

(134) had been secondary teachers, but only 77
The remaining 59 were univer

The majority of respondents listing other admin

istrative experience and secondary teaching were community
school directors and community education directors or assis
tant directors.

Respondents having university experience
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reported a variety of previous job roles, with the majority
of experiences in university positions.

The prior educa

tional experiences of the community educators are reported
in Table 3.
Table 3
Prior Educational Role Experience and Average Years
in Educational Roles of All Respondents
Educational Role
Elementary teacher
Secondary teacher
Principal
Other administrative
position
University staff

Number

Percent

Average Years

77

32%

4.14

134

56

7.00

29

12

7.24

76

6.04

24%

5.21

182
59

Roles as a professional educator.

Respondents were

asked to indicate the number of years of experience in the
following roles:

elementary teacher, secondary teacher,

principal, other administrative position, and university
staff.

It was found that 182 (76 percent) of the community

educators held other administrative roles for an average of
6.04 years.

Secondary teaching experience was indicated by

134 respondents

(56 percent) for an average of 7 years.

Elementary teaching experience was indicated by 77 community
educators

(32 percent) for an average of 4.14 years.

Univer

sity staff positions had been held by 59 respondents

(24 per

cent) for an average of 5.21 years.

The 29 respondents

(12

percent) who had been principals had been in that role for
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an average time of 7.24 years.

The average number of years

in educational roles is also shown in Table 3.
Total years in a community educator role.

The years of

experience as a community educator ranged from 1 to 35.

The

average number of years in a community educator role was 6.9.
Males had been in a community educator role an average of 7.1
years, and females an average of 5.2 years.
Community coordinators and regional university center
directors had the highest average of years (9.7) as a commu
nity educator.

Community school directors and community edu

cation directors/assistant directors had the next longest
tenure at 6.5 years.

State department officials had the

least average number of years as a community educator at 3.8.
Table 4 shows the years of experience by sex.
Years in present community education job role.

Years

in present community educator position ranged from 1 to 30.
The average number of years was 4.3.

For the males the mean

number of years was somewhat higher at 4.4 years.

The mean

number of years for the females was 2.4 years.
Community coordinators had the highest average number
of years

(5.1) in their positions, followed by community

school directors and regional university center directors
with an average of 4.7 years.

Community education directors

or assistant directors reported an average of 4.5 years in
their present positions.

University center directors had

the lowest average of 2.6 years, followed by state department
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Table 4
Years of Experience as a Community Educator by Sex
Years of Experience

Male

Female

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35

5
25
28
22
19
9
14
14
14
9
2
5
3
4
2
1
3
1

2
7
11
5
3
2
1
1
1
1

1
2
1
1
2
1
2
1
1
1
Total

191

36

Total
7
32
39
27
22
11
15
15
14
9
3
5
4
4
2
1
3
1
0
1
2
1
0
1
2
0
0
1
0
2
0
1
0
1
1
227a

aSix respondents did not indicate ;
sex, and six did not
respond to the question.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

53
officials at 2.9 years.

Not until the Federal Community

Schools Act was signed into law in 1974 were there more than
a few university center director positions, and perhaps two
state department positions existed prior to 1974.
Title in current community educator position.

The

respondents were asked to indicate which of the listed titles
most nearly described their present position.

The titles

listed were community coordinator, community school director
or assistant director, university center director, regional
university center director, state department official, and
other, which was to be specified.

The title given most fre

quently was that of community education director

(38 percent

of total respondents), of which 77 (88 percent) were male
and 10 (12 percent) were female.

The next largest number

listed their position as other (26 percent).

A representa

tive sample of the titles in the "other" category follows:
community college community education director, elementary
and/or secondary school principal/assistant principal, doc
toral intern, lay worker-advisory board/council, regional
officer, neighborhood center director, director of adult/
continuing education, and teacher corps community coordinator.
Table 5 shows the current community educator titles by sex.
Description of educational level of spouse.

Of the

spouses of community educators, 73 (32 percent) have bache
lor's degrees.

Some college was indicated by 50 spouses

percent), while 47 (20 percent) held master's degrees.

(22
Only
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Table 5
Current Community Educator Titles by Sex
Male

Community coordinator

Female

Total

N

%

N

%

N

%

16

6.8%

3

1.2%

19

8.0%

Community school director 35

15.0

3

1.2

38

16.0

Community education
director

77

33.0

10

4.3

87

38.0

University center
director

10

4.3

1

.4

11

5.0

7

3.0

2

.9

9

4.0

3

1.2

10

4.0

6.0%

58

25.0%

Regional university
center director
State department
official
Other
Total

7

3.0

43

19.0%

15

195

84.1%

37

15.2% 232a 100.0%

aSix respondents did not indicate sex, and one male did
not answer the question.
5 spouses

(2.1 percent) held doctorates.

Educational level

of spouses by sex are listed in Table 6.
Data collected regarding question 1, parts a and b, are
found in Table 7, showing the selected demographic character
istics of community education leaders by occupational role.
Using demographic characteristics found in this study,
the hypothetical community educator is a male community edu
cation director, 37.8 years of age, with a master's degree
who has had secondary level teaching experience, other admin
istrative experience, has been in the field of community
education 6.9 years and in his present community education
role 4.3 years.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

55
Table 6
Educational Level of Spouse by Sex
Female

Male

Total

Educational Level
N

%

N

%

N

%

Completed grade school

20

8.5%

13

5.5%

33

14.0%

Completed high school

14

6.0

1

.4

15

6.0

Some college

47

20.0

3

1.3

50

22.0

Bachelor's degree

66

28.0

7

3.0

73

32.0

Master's degree

41

17.0

6

2.5

47

20.0

2.5

10

Specialist degree

4

1.7

6

Doctorate

4

1.7%

1

196

82.9%

37

Total

.4%

5

4.0
2.0%

15.6% 233a 100.0%

aSix respondents did not indicate sex.
Question 2
Do community educators suffer acute marital
problems?
a.

What is the divorce rate among community
educators?

b.

How does this divorce rate compare to the
national average and that of other rele
vant professional groups?

Present marital and family situation.

Of the 239

respondents, 196 (82 percent) were married and living with
their spouses, 4 were married but not living with spouses,
12 were divorced, 4 were widowed, and 22 were never married.
Table 8 shows marital status of respondents by occupational
role.
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Table 7
Demographic Characteristics of Community Education
Leaders by Occupational Role

Demographic
Characteristic

Sex
Male
Female
Age
Educational level
Less than bachelor degree
Bachelor degree
Master's degree
Specialist degree
Doctorate degree
Prior educational experience
Elementary teacher
Secondary teacher
Principal
Other administrative
position
University staff

All
Respondents
(N = 239)
N/M

%/SD

196
37

84%
16%

37.8
yrs

10.9
yrs

Community
Coordinators
(N = 20)
N/M
16
3
34.0
yrs

%/SD
84%
16%
9.9
yrs

3
27
129
35
44

1%
11
54
15
19%

0
2
12
3
3

0%
10
60
15
15%

77
134
29

32%
56
12

8
11
5

40%
55
25

76

18

182
59

25%

3

90
15%

Total years as community
educator

6.9
yrs

6.2
yrs

9.7
yrs

8.8
yrs

Total years in present
community education position

4.3
yrs

3.6
yrs

5.1
yrs

2.7
yrs

Present community education
job role
Community coordinator
Community school director
Community education director
or assistant director
University center director
Regional university center
director
State department official
Other

20
40

8%
17

87

37

11

5

9

4

10
62

20

4
26%
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Table 7 (Continued)

Demographic
Characteristic

Community
School
Directors
(N = 40)
N/M

Sex
Male
Female
Age
Educational level
Less than bachelor degree
Bachelor degree
Master1s degree
Specialist degree
Doctorate degree
Prior educational experience
Elementary teacher
Secondary teacher
Principal
Other administrative
position
University staff

%/SD

CE Directors
or Assistant
Directors
(N = 87)
N/M

%/SD

35
3

92.0%
8.0%

77
10

38.6
yrs

9.8
yrs

38.6
yrs

1
8
26
4
1

2.5%
20.0
65.0
10.0
25.0%

2
10
57
14
4

3.0%
11.5
66.0
16.0
5.0%

15
24
4

37.5%
60.0
10.0

22
50
8

25.0%
58.0
9.0

31

77.5

71

1

2.5%

89.0%
11.5%
10.5
yrs

82.0

9

10.0%

Total years as community
educator

6.5
yrs

6.1
yrs

6.5
yrs

5.4
yrs

Total years in present
community education position

4.7
yrs

3.0
yrs

4.5
yrs

4.3
yrs

Present community education
job role
Community coordinator
Community school director
Community education director
or assistant director
University center director
Regional university center
director
State department official
Other

. .
40
* '
. .

87

* '
. .
. .
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Table 7 (Continued)

Demographic
Characteristic

Sex
Male
Female
Age
Educational level
Less than bachelor degree
Bachelor degree
Master's degree
Specialist degree
Doctorate degree

University
Center
Directors
(N = 11)

Regional
University
Center
Directors
(N = 9)

N/M

%/SD

N/M

%/SD

10
1

91%
9%

7
2

78%
22%

37.3
yrs

9.3
yrs

0
0
1
0
10

0%
0
9
0
91%

0
0
0
0
9

0%
0
0
0
100%

5
4
2

46%
36
18

2
5
3

22%
56
33

55

7

78

100%

9

100%

31.1
yrs

10.7
yrs

Prior educational experience
Elementary teacher
Secondary tea'cher
Principal
Other administrative
position
University staff

11

Total years as community
educator

6.1
yrs

3.0
yrs

9.7
yrs

6.0
yrs

Total years in present
community education position

2.6
yrs

2.0
yrs

4.7
yrs

3.1
yrs

Present community education
job role
Community coordinator
Community school director
Community education director
or assistant director
University center director
Regional university center
director
State department official
Other

6

..
..
**
11
’*
..
..
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Table 7 (Continued)

Demographic
Characteristic

Sex
Male
Female
Age
Educational level
Less than bachelor degree
Bachelor degree
Master's degree
Specialist degree
Doctorate degree
Prior educational experience
Elementary teacher
Secondary teacher
Principal
Other administrative
position
University staff

State
Department
Officials
(N = 10)

Other
Community
Education
Respondents
(N = 62)

N/M

%/SD

N/M

%/SD

7
3

70%
30%

43

69%
24%

38.9
yrs

16.5
yrs

39.0
yrs

13.9
yrs

0
0
5
4
1

0%
0
50
40
10%

0
7
27
10
16

0%
11
44
16
26%

5
5
1

50%
50
10

20
32
6

32%
52
10

10

39

63

1

100
10%

25

40%

Total years as community
educator

3.8
yrs

1.9
yrs

7.0
yrs

4.3
yrs

Total years in present
community education position

2.9
yrs

1.5
yrs

4.9
yrs

3.3
yrs

Present community education
job role
Community coordinator
Community school director
Community education director
or assistant director
University center director
Regional university center
director
State department official
Other
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Characteristics of Marital Status of Community
Education Leaders by Occupational Role
All
Respondents
(N = 239)

Characteristic

N/M

%/SD

Community
Coordinators
(N = 20)
N/M

%/SD

Present marital and
family situation
22
4
12

Never married
Widowed
Divorced
Married— not living
with spouse
Married— living with
spouse

4

9.0%
2.0
5.0
2.0

2
0
0
0

10.0%
0.0
0.0
0.0

196

82.0%

18

90.0%

198
17
1
0

92.0%
8.0
.4
0.0%

18
0
0
0

100.0%
0.0
0.0
0.0%

Number of marriages
One
Two
Three
Pour
Divorce rate
Currently divorced
Previously divorced

12
18s1
Total

30

6.0%
8.0
14.0%

aAssuming all prior marriages ended through divorce.
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Table 8 (Continued)
Community
School
Directors
(N = 40)

Characteristic

N/M

%/SD

CE Directors
or Assistant
Directors
(N = 87)
N/M

%/SD

Present marital and
family situation
Never married
Widowed
Divorced
Married— not living
with spouse
Married— living with
spouse

6
0
1
1

15.0%
0.0
2.5
2.5

9
2
4
0

10. 3%
2.0
5.0
0.0

32

80.0%

72

83.0%

25
9
0
0

74.0%
26.0
0.0
0.0%

75
2
1
0

96.0%
2.5
1.0
0.0%

1
9

2.5%
23.0

4
3

5.0%
3.0

10

25.0%

7

8.0%

Number of marriages
One
Two
Three
Four
Divorce rate
Currently divorced
Previously divorced
Total
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Table 8 (Continued)

Characteristic

University
Center
Directors
(N = 11)

Regional
University
Center
Directors
(N = 9)

N/M

%/SD

N/M

0
1
0

0%
9
0

0
0
1

%/SD

Present marital and
family 'situation
Never married
Widowed
Divorced
Married— not living
with spouse
Married— living with
spouse

0%
0
11

0

0

0

10

91%

8

89%

11
0
0
0

100%
0
0
0%

8
1
0
0

89%
11
0
0%

0

Number of marriages
One
Two
Three
Four
Divorce rate
Currently divorced
Previously divorced

0%

0

11%
11
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Table 8 (Continued)

Characteristic

State
Department
Officials
(N = 10)

Other
Community
Education
Respondents
(N = 62)

N/M

%/SD

N/M

0
0
0

0%
0
0

5
1
6

%/SD

Present marital and
family situation
Never married
Widowed
Divorced
Married— not living
with spouse
Married— living with
spouse

8%
2
10

2

20

8

80%

49

79%

8
2
0
0

80%
20
0
0%

53
3
0
0

85%
5
0
0%

0
2

0%
20

6
3

10%
5

2

20%

9

15%

1

2

Number of marriages
One
Two
Three
Four
Divorce rate
Currently divorced
Previously divorced
Total
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Number of marriages.

Of the respondents, 198

(82 per

cent) had been married once, 17 (7 percent) had been married
twice, and 1 (.4 percent) had been married three times

(see

Table 8).
Of the community school directors, 26 percent reported
having second marriages, while 100 percent of the community
coordinators and university center director respondents who
were married were in first marriages.
Divorce rate.

Assuming that all respondents reporting

current second or third marriages had been previously
divorced rather than having their marriage ended by death of
the spouse or by annulment, there were a total of 30 divorces
from the 216 who reported having been married.

At the time

of this study there were 12 community educators divorced of
the 200 married, for a ratio of 6 percent.
Characteristics of the marital status of community
education leaders by occupational role are shown in Table 8.
Divorce rates among community educators and general
U.S. population.

Of all the community educator respondents,

6 percent were divorced at the time of the survey, while 8
percent had been previously divorced at least once.

Thus,

divorce had touched the lives of 14 percent of the sample.
According to U.S. Census figures from the last census
(1970), 6.2 percent of the U.S. population between 25 and 55
years of age were divorced at that time.

Approximately 16

percent had been previously divorced, for a total divorce
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rate of 22.2 percent.

These figures were the latest that

could be obtained from the U.S. Census or the resources of
other federal agencies.
From the broad occupation categories listed in the cen
sus figures, farmers and farm managers had the lowest divorce
rate with 2.5 percent.

Private household workers showed the

highest divorce rate with 8.3 percent.
Table 9 compares the divorce rate of community educators
responding to the research instrument and the national aver
ages.

The figures found in Table 9 show that the divorce

rate figures of community education leaders are comparable
to the national divorce average of 6.2 percent in 1970.

Due

to the fact that the community education survey was completed
in 1976, 6 years after the 1970 census, the community educa
tion divorce rate might actually be less than the national
percentage

(assuming that the national average has risen

since 1970, as would seem reasonable) and perhaps could
reflect a slightly lower divorce rate than the national
averages because the sampling of community educators was
done 6 years later than the census.
Question 3^
Do community educators perceive their occupation
as a major contributor to the incidence of
divorce?
Table 10 shows the mean comparisons of male, female,
and all divorces of respondents on the question of the degree
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Table 9
Percentage of Divorce Among (a) Community Educators;
(b) in General United States Population, Ages 25-55;
and (c) by Occupational Category, 1970 United States
Population
Group

Divorce Rate

a) Community educators

(1976)a

Currently divorced
Previously divorced

6.0%
8.0

(12/215)
(18/215)

Total divorced

14.0%

(30/215)

b) National average, ages 25-5513
6.2%
16.0

Currently divorced
Previously divorced
Total divorced
c) Occupational categories13
Professional, technical, and
kindred workers
Managers and administrators,
except farm
Sales workers
Clerical and kindred workers
Craftsmen and kindred workers
Operatives, except transport
Transport equipment operatives
Laborers, except farm
Farmers and farm managers
Farm laborers and farm foremen
Service workers, except private
household
Private household workers
Source of information:

4.7
6.2
6.0

5.6
4.7
5.7
2.5
3.3
6.0
8.3%

Community Educator Question-

naire.
b,'Source of information:

United States Census, 1970.
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Table 10
Degree to Which Community Educators Perceive Their
Occupation as a Contributor to the Incidence
of Divorce
Response '
O ptions3
Divorces

M
1

2

3

4

5

6

SD

7

Male

9

2

1

0

0

2

3

1

4.3

2.4

Female

2

0

1

0

1

0

0

0

3.0

1.4

llb

2

2

0

1

2

3

1

4.1

2.2

All

aScale ranges from 1 to 7: 1 = not at all, 4 = unde
cided, and 7 = probably most important factor.
bOne divorced subject did not respond to this question.
to which the occupation of community education contributed
to the divorce.
Of the presently divorced or separated male community
educators, 10 indicated that their divorce/separation occurred
while they were working as a community educator, and 6 indi
cated it did not occur while working as a community educator.
Of the 10 divorces that occurred among males while working
as a community educator, 3 respondents indicated the occupa
tion had not contributed (not at all, scale 1-3), 6 indicated
it had contributed (probably most important factor, scale
5-7).

Two female community educators indicated that their

divorce/separation occurred while they were working as a
community educator, and one indicated it did not occur while
working as a community educator.

Of the three divorces that

occurred among females while working as a community educator,
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one indicated it had not contributed, one was undecided, and
one did not respond.
To determine if married community educators

(the major

ity of respondents in this study) perceived their occupation
as a source of conflict to their marriage, items 1 , m, and n
(which will be reported in Table 11) are noted here.

Respon

dents who were married and living with spouses indicated by
their response to the three items

(1, time you spend away

from home; m, your professional development; and n, your
present occupation) that their occupation was not perceived
as a major source of conflict.

Slight conflict appeared for

married community educators relative to the time spent away
from home.
Question £
What is the relationship between perceived areas
of conflict and the incidence of divorce among
community educators?
a.

What areas of conflict are seen by community
educators as existing in their marital rela
tionships?

b.

To what extent are these areas related to the
incidence of divorce?

Perceived areas of conflict by s ex.

Table 11 shows the

mean comparisons of the areas of potential marital conflict
by sex of respondents.

There were no significant t values.

Apparently, the levels of conflict were viewed similarly by
males and females.

Male and female respondents reported

greatest agreement with their spouses on the following items
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Table 11
Perceived Areas of Marital Conflict by Sex

Area of Potential Conflict

All
(N = 216)
Ma

SD

Male
(N = 182)
Ma

SD

Female
(N = 28)
Ma
M

t

P

.211

SD

a) Handling family finances

5.48

1.22

5.52

1.23

5.21

1.20

1.273

b) Matters of recreation

5.23

1.19

5.21

1.21

5.29

1.08

-0.319

.751

c) Religious matters

5.52

1.52

5.56

1.49

5.37

1.76

.527

.601

d) Demonstration of affection

5.21

1.49

5.12

1.45

5.71

1.70

1.750

.088

e) Friends

5.45

1.23

5.46

1.21

5.46

1.40

-0.029

.977

f) Philosophy of life

5.52

1.36

5.51

1.37

5.60

1.37

-0.345

.732

g) Way of dealing with our

5.47

1.30

5.47

1.27

5.52

1.47

-0.155

.878

h) Spouse1s working

5.98

1.16

5.98

1.17

6.04

1.17

-0.243

.809

i) Intimate relations

5.49

1.47

5.42

1.47

5.90

1.58

-1.450

.155

j) Sharing of household tasks
k) Politics

5.37

1.34

5.37

1.29

5.36

1.70

.033

.974
.415

children

5.38

1.17

5.40

1.19

5.21

1.13

.825

4.67
1) Time spent away from home
m) Your professional development 5.96

1.46

4.64

1.44

4.89

1.55

-0.785

.438

1.34

5.97

1.30

5.96

1.67

.088

.994

n) Your present occupation

1.31

5.83

1.27

5.85

1.57

.037

.971

5.83

Responses to a 7-point Likert-type scale ranging from 1 (always disagree) to 7
(always agree). Only married or previously married community educators responded to
these items.
VO

70
in ranked order:
development,

(1) spouse's working,

(2) your professional

(3) your present occupation,

life, and (5) religious matters.

(4) philosophy of

Both sexes responded that

least agreement (while apparently not a major conflict)
appeared on the following ranked items:
away from home,
of recreation,

(1) time you spend

(2) demonstration of affection,

(3) matter

(4) sharing of household tasks, and (5)

politics.
Figure 1 graphically displays the perceived areas of
marital conflict by sex.
Table 12 shows the mean comparisons of the areas of
potential marital conflict of divorced versus married respon
dents living with spouses.
shown in the table.

Nine significant t values are

Respondents married and living with

spouses perceived greater agreement in matters of recreation,
religion, demonstration of affection, friends, philosophy of
life, ways of dealing with children, intimate relations,
professional development, and occupation than did divorced
respondents.

Married respondents living with spouses per

ceived no significant differences in matters of handling
family finances, spouse's working, sharing of household
tasks, politics, and time you spend away from home.

Figure 2

graphically displays the perceived areas of marital conflict
of divorced versus married respondents living with spouses.
In summary, data presented and analyzed in this chapter
related to selected demographic characteristics of 239
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Always Agree

6

5
Occasionally
Agree/Disagree

4

3

2
Always
Disagree

1
d

e

f

g

h

i

j

k

Areas of Potential Marital Conflict

Key
• = All respondents
= Males
= Females

Figure 1.

a
b
c
d
e
f
g

=
=
=
=
=
=
=

Handling family finances
Matters of recreation
Religious matters
Demonstration of affection
Friends
Philosophy of life
Ways of dealing with our
children
h = Spouse1s working

i = Intimate relations
j = Sharing of household
tasks
k = Politics
1 = Time spent away from
home
m = Professional development
n = Present occupation

Graphical display of perceived areas of marital conflict by sex.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

Table 12
Perceived Areas of Marital Conflict:
Divorced Versus Married
Respondents Living with Spouses

Area of Potential Conflict

Divorced
(N = 10)

Married
(N = 195)

Ma

Ma

SD

t

£

SD

a) Handling family finances

4.50

1.58

5.56

1.19

-2.08

.067

b) Matters of recreation

3.90

1.66

5.32

1.12

-2.67

.025*

c) Religious matters

3.80

2.10

5.64

1.41

-2.74

.023*

d) Demonstration of affection

3.40

1.58

5.35

1.38

-3.83

.004*

e) Friends

3.80

1.55

5.55

1.11

-3.53

.006*

f) Philosophy of life

.000*

3.10

1.45

5.65

1.21

-5.48

g) Ways of dealing with our children 3.63

1.60

5.58

1.21

-3.42

.011*

h) Spouse1s working

5.00

1.56

6.05

1.11

-2.09

.067

i) Intimate relations
j) Sharing of household tasks

4.00

2.00

5.59

1.38

-2.49

.035*

4.60

1.78

5.46

1.28

-1.51

.167

k) Politics

4.70

1.25

5.42

1.17

-1.78

.109

1) Time spent away from home
m) Your professional development

3.80

2.25

4.74

1.39

-1.31

.221

4.30

2.16

6.08

1.19

-2.59

.029*

n) Your present occupation

4.22

1.72

5.94

1.22

-2.97

.018*

aResponses to a 7-point Likert-type scale ranging from 1 (always disagree) to 7
(always agree).
*Significant at the .05 level.
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Always Agree

6

5
Occasionally
Agree/Di sagree

4

3

2

Always
Disagree

1
d

e

f

g

h

i

j

Areas of Potential Conflict
- - = Married
= Divorced
d
e
f
g
Figure 2.

=
=
=
=
=
=
=

Handling family finances
Matters of recreation
Religious matters
Demonstration of affection
Friends
Philosophy of life
Ways of dealing with children

h
i
j
k
1
m
n

=
=
=
=
=
=
=

Spouse's working
Intimate relations
Sharing household tasks
Politics
Time spent away from home
Professional development
Present occupation

Graphical display of perceived areas of marital conflict:
married respondents living with spouses.

divorced versus
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community educators and their job roles.

Four specific

questions which formed the basis for the study were addressed.
The data were analyzed using descriptive statistics,

(i.e.,

frequency distributions, graphs, and the mean) and inferen
tial statistics

(t tests).

Chapter V will present a summary

of the procedure and the findings in this study.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
Purpose of the study
The purposes of the study were:

(1) to describe

selected demographic characteristics of practicing community
education leaders and to relate them to job role,

(2) to

explore the extent of divorce among community education
leaders,

(3) to examine the occupational role of community

educators as a contributor to the incidence of divorce, and
(4)

to describe perceived areas of conflict in the marriages

of community education leaders and to investigate their rela
tionship to the incidence of divorce.

In regard to the first

objective of this study, community educators were described
in terms of the following demographic variables:

sex, age,

educational level, years and positions held as professional
educator, years in a community education role, years in
present community education role, role description, marital
status, and educational level of spouse if married.

In

regard to the second objective, the intent of this study was
to determine the extent of divorce among community education
leaders and to compare the divorce rate among community edu
cators with that of other professions.

The third objective

75
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investigated whether the job role of a community education
leader is perceived as a contributor to the incidence of
divorce.

And, finally, the fourth objective explored the

extent and type of conflict existing in the marriages of
community educational leaders,
of these

and investigated whether any

areas of conflict are perceived

as contributors to

the incidence of divorce.
The specific questions which formed the basis for the
study include:
1.

2.

How are selected demographic characteristics
of community educators related to job role?
a.

How can community educators
be described
in terms of their sex, age,
educational
level, prior educational experience,
length of service, mobility, and marital
status?

b.

How do these characteristics differ among
various community educator roles?

Do community educators suffer acute marital
problems?
a.

What is the divorce rate among community
educators?

b.

How does this divorce rate compare to the
national average and that of other profes
sional groups?

3.

Do community educators perceive their occupa
tion as a major contributor to the incidence
of divorce?

4.

What is the relationship between perceived
areas of conflict and the incidence of divorce
among community educators?
a.

What areas of conflict are seen by commu
nity educators as existing in their marital
relationships?
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b.

To what extent are these areas related
to the incidence of divorce?

Procedure
The sample utilized in the study was drawn from the
membership of the National Community Education Association
who designated their occupation as that of a community edu
cator.

Of the 281 randomly selected community educators,

239 responded to the survey instrument which had demographic
items and a modification of question 24.1 of the Marital
Adjustment Form developed by E. W. Burgess and L. S. Cottrell
(Strauss, 1969, p. 58).

The data were analyzed using the

system of computer program design for the statistical analy
sis of social science data called MINITAB.
Assumptions and limitations
1.

It was assumed that the sample studied was
representative of the National Community
Education Association population.

2.

It was assumed the questionnaire developed
from the Burgess and Cottrell Marital
Adjustment Form was valid for the purposes
of the study.

3.

The study was limited to the variables
employed, the sample studied, and the
findings examined.

4.

The results can be generalized only to
similar populations.
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Discussion of findings
The community educator is most often referred to in the
literature as an early- to mid-career professional.

The

finding in this study that the mean age of the community
educators surveyed was 37.8 years supports the thesis that
community educators are most often at the midpoint of their
career development.

The DeSanctis

(1974) and Fish

(1973)

studies placed the community educators in their mid-30's and
mid-career level in their profession.

Further substantiation

of the profile of the community educator as an early- to
mid-career professional by DeSanctis

(1974) was that 84 per

cent of the candidates for a community education job in a
New Jersey city had master's degrees.

Similarly, 54 percent

of the community educators in this study held master's
degrees, which probably indicates that at least half the
respondents are mid-career in their professional development.
This study found that the job titles most often listed
by the respondents were community school director and commu
nity education director.

This finding seems to support the

statement made by Seay (1974) that the title of director of
community education seemed to be replacing other titles such
as community school director, community education coordinator,
community education agent, and director of community services.
The writings of Berridge

(1973) and Minzey and LeTarte

(1972)

and others referred to the occupational role as community
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educator, while Totten (1969) and Whitt (1971) referred to
the community education director, which is supported by the
findings of this study.

The average number of years the

respondents who listed their job title as community school
director and community education director had been in commu
nity education was 6.5 years, slightly less than the overall
average of 6.9 years.

In the search of the literature for

this study, no figures on the average number of years in
community education were found; therefore, the finding in
this study of an average of 6.9 years is considered to be
reflective of community educators nationally.
average age of the respondents

Comparing the

(37.8 years) to the average

number of years in community education

(6.9 years) strengthens

the statement that the typical community educator is an earlyto mid-career professional.
Of the respondents, 196

(82 percent) were married and

living with spouses, 4 were married but not living with their
spouses, and only 12 were divorced.

This finding of high

marital stability is consistent with Udry's

(1968) statement

that "generally speaking, there is lowest marital stability
in the lowest-status occupation for men, and highest stability
in the high-status occupations, with highest instability in
men in personal service and domestic service"

(p. 576).

In

the literature review in Chapter II, it was noted that Winch
(1971)

asserted that "rates of marital dissolution are high

est in those segments of the population having the fewest
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resources:
whites"

the lower blue-collar workers and the non

(p. 603).

Burgess and Cottrell found that although

marital adjustment was correlated with specific economic
items, the importance of the economic item was negligible
when other factors were held constant.

Perhaps it is accept

able to mention the conjecture that the low incidence of
divorce stems from the type of individual that a community
educator is, based upon the focus of this study.

The commu

nity educator is well educated, economically above average,
has a spouse that is educated beyond high school, has had
substantial prior educational role experience, and perhaps
most significantly, the community educator has the character
istics and qualities attributed to him/her by Melby (1972)
and others:

compassionate, optimistic, humane, aware, per

ceptive, a learner, listener, reader, seeker, accessible,
humble, self-sacrificing, and confident.

An individual who

has some/all of these characteristics probably would be a
sound risk as a marriage partner.
This study did not find that community educators per
ceived their occupation as a major contributor to the inci
dence of divorce, nor were there any areas of potential
marital conflict that community educators perceived to be
contributing factors to their divorce.

However, there were

areas of marital conflict that were perceived differently by
community education leaders who were divorced and those who
were married and living with spouses.

Those respondents who

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

81
were married and living with their spouses perceived greater
agreement in matters of recreation, religion, demonstration
of affection, friends, philosophy of life, ways of dealing
with children, intimate relations, professional development,
and occupation than divorced respondents.

This finding is

consistent with Locke (1951), who found greater agreement of
happily married men and women on recreation, religion, show
ing affection, friends, sex relations, conventionality, and
family objectives.

This study showed no significant differ

ence in the perceived conflict on handling of family finances
between the married respondents who were living with spouses
and the divorced respondents.

Spouses working, sharing of

household tasks, politics, and time spent away from home were
not perceived differently by married respondents living with
spouses and divorced respondents.

The fact that no signifi

cant difference was found in perception of marital conflict
between divorced respondents and married respondents living
with spouses with regard to spouse working, sharing household
tasks, and time spent away from home is consistent with the
literature dealing with the effect of the economic process
on marital conflict.

Tension which could be created from

differences in attitude about whether or not the spouse
should work, who should spend the money, economic indepen
dence, and vocational separation apparently were not per
ceived to place the marriage(s)

in jeopardy.
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Conclusions
Taking into consideration the assumptions and limita
tions of the study, the following conclusions were formulated
from the data analyzed in this study:
(1) The community education leaders ranged in age from
23 to 75 years, with the average age being 37.8 years.

Of

these, 84 percent were male and 16 percent were female.
(2) Job titles vary greatly among community education
leaders.

Of the 177 respondents who indicated their job

titles, community school director, community education direc
tor, and assistant director were used most often; i.e., 112
male and 13 female.

Of those attached to universities, 17

were male and 3 were female, but only 7 males and 3 females
were state department officials.
(3) The average age of community education leaders whose
occupation roles are community school director, community
education director, or assistant director was 38.6 years,
which is slightly higher than the average age of all respon
dents at 37.8 years.

The regional university center direc

tors tended to be younger with an average age of 31.1 years,
while the university center directors reported an average
age of 37.3 years.
(4) The majority of the respondents

(54 percent) had

master's degrees.
(5) It was concluded from the study that most community
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educators' spouses

(80 percent) had some college work com

pleted and 58 percent of the spouses had bachelor degrees
or more study completed.
(6) Prior educational experience was listed by 182
respondents in the "other" category.
rience as a principal.

Twenty-nine had expe

There does not seem to be any one

category of previous educational experience that could be
termed prerequisite or that leads directly to a leadership
role in community education.
(7) The average number of years the respondents had been
in community education was 6.9.

However, state department

of education personnel reported an average of only 3.8 years
on the job.

The Community Schools Act of 1974 provided

specific funding to state departments which have community
education officials employed, hence the average tenure of
3.8 years reported by state department of education personnel
gives evidence that prior to 1974 there were very few states
employing community education officials at the state depart
ment of education level.
(8) Community educators had been in their present posi
tion from 1 to 30 years for males, and 1 to 11 years for
females.

With the national equal rights legislation and

affirmative action programs moving from the status of lip
service to actual implementation, the number of females in
community education can be expected to increase.

However,

lack of such impetus to employ females and minorities until
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recently would account for the maximum length of time
females have been in their present position as only 11 years
compared to 30 for males.

The average number of years in

present position for all respondents was 4.3 as compared
with an average of 6.9 in community education as a job.

The

difference between years in present position and years in
community education would lead one to conclude that community
education leaders do change roles within the occupation.
(9) Based on the analysis of data on marital status, it
was concluded that the incidence of divorce among community
educators is similar to that among other professional groups.
Of the respondents, 198

(92 percent) had been married only

once, 17 had been married twice, and 1 had been married three
times.

There were 196 community educators who were married

and living with their spouses; 4 were married and not living
with spouses, 12 were divorced, 4 were widowed, and 22 had
never been married.
(10) Divorced community educators were divided in their
opinions as to the degree to which the occupation contributed
to their divorce.

Half said that their occupation probably

contributed to their divorce, while the other half said their
community education job probably had little or no effect on
their divorce.
(11) The data analysis of areas of marital conflict as
perceived by divorced respondents versus married respondents
living with spouses revealed nine areas in which the married
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respondents differed in their perceptions of conflict from
divorced respondents.

Respondents who were married and living

with spouses perceived greater agreement in matters of
recreation, religion, demonstration of affection, friends,
philosophy of life, ways of dealing with children, intimate
relations, professional development, and occupation than did
divorced respondents.
Implications and Recommendations
Implications
First, a profile of the characteristics of a community
educator has been drawn where none was uncovered in an exten
sive literature review undertaken for this study.

The liter

ature in community education has described the community
educator in terms of his occupational role and the personal
ity traits he should possess as a leader
1972; Seay, 1974).

were explicated by Minzey and LeTarte
Weaver

(Seay, 1974).

(Minzey & LeTarte,

The training needs of community educators
(1972) and Seay and

Job descriptions of the community edu

cator were given by Seay and Martin (Seay, 1974).

The pro

file of the community educator drawn from the data collected
for this study should fill the need for specific information
on age, sex, occupational role, experience in education,
experience as a community educator, educational background,
and marital status.
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Secondly, the job title of the community education
leader, though varied, was most often reported as that of
community education director or assistant director.

This

finding is consistent with Seay (1974), who stated that the
title of director of community education seems to be replac
ing community school director, community education coordina
tor, community education agent, and director of community
services.

This finding implies a national move toward more

uniformity in job titles for community education leaders.
Thirdly, the study implies that there was not a high
rate of divorce among community education leaders.

The mar

riages of community educators appear to be stable, which
should dispel the myth that the occupation of community edu
cator contributes to marital dissolution.

The question of

agreement/disagreement with spouses in potential areas of
conflict was not perceived as contributing to the divorce.
This finding was consistent with Aberle and Naegele

(1963),

who found only a minor relationship between the satisfaction
and/or stress of an individual's occupation and behavior
toward spouse and children.

Stability in the marriages of

community educators supports the trend in society to move
toward lessening the distance and separation of occupational
and domestic roles.
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Recommendations
Recommendations for further study based upon the find
ings and conclusions of the present investigation are as
follows:
(1) A study to analyze the previously held positions
(work experience) of community education leaders to determine
the routes by which individuals progress to the position of
community educator and to form the base for a community edu
cation career path could be undertaken to provide information
regarding such career patterns to those providing training
programs for community educators.
(2) A study to examine the major and minor subject con
centrations of the educational degrees held by community edu
cation leaders might also be of use to those providing train
ing programs leading to a career in community education.
(3) A study to analyze the job tasks of the community
educator in relation to job title and demands upon the time
of the community educator would provide further information
regarding the extent to which time demands of the job con
tribute to marital conflict.
(4) A comparative study of the marital stability of
community educators and that of other school administrators
would provide comparative data among educational leadership
professionals.

Whereas the present study found the divorce

rate among community educators to be comparable to that of
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others in managerial positions, no comparison was possible
between community educators and other educational administra
tors whose job expectations and working hours may or may not
be different from those of the community educator.
(5)

A study of the marital stability of community edu

cators whose jobs require irregular or extended hours away
from home and those whose jobs more nearly approximate the
working conditions of other educational administrators would
provide further data regarding the extent to which working
conditions may contribute to marital instability among commu
nity educators.

Approximately half of the divorced respon

dents in the present study reported that the occupation
contributed to the divorce.
Concluding Remarks
The purposes of this study have, in the opinion of the
writer, been met.

It is hoped that information gathered in

this study will be useful in the field of community education
to prospective entrants to the profession, to teachers of
community education issues, to community education training
institutions as they prepare community education leaders,
and, of course, to anyone interested in the topic.

The

writer will be most rewarded, however, if this work provokes
further exploration that is beneficial to the community
education profession.
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W E STER N M IC H IG A N U N IV E R S IT Y
KALAMAZOO. MICHIGAN
49008

COLLEGE OF EDUCATION
Department of Educational Leadership
Community Education Development Center

March 15, 1976

TO:

Southwestern Michigan Community Educators

FROM:

Lynn E. Smith, Western Michigan University

SUBJECT:

Doctoral Research Study

Community Educators often banter certain topics about in
their intra-personal associations with others of the same
profession.
Frequently discussed as a topic needing
research is the family status (divorce, separation, etc.)
and family relationships of practicing community educators.
This Community Educator Questionnaire is being used to
collect information about the family status and family
relationship of those individuals presently in active roles
of community education.
A form of this survey will be used to gather data from a
national sample in April-May, 1976.
To you as a respondent to this questionnaire are offered
three personal, immediate, certain positive reinforcers.
First, your responses are anonymous.
Second, you are a
part of a study which can only further knowledge about those
creatures known as community educators.
Third, the entire
questionnaire will take only approximately six (6) minutes
of your valuable time.
Thank you for your participation.
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COMMUNITY EDUCATOR QUESTIONNAIRE
The instrument below is designed to investigate your present
family status and family relationship.
Please CIRCLE the
appropriate answers or write in single-word answers.
Section I;

Status

1.

Sex:

2.

Year of birth _________________________
month
year

3.

What educational level most nearly describes your level?
a.
b.
c.
d.
e.

Male

Female

Less than a bachelor degree
Bachelor degree
Master degree
Specialist degree
Doctorate degree

4.

What was your academic major(s) in undergraduate school?

5.

Please identify, by circling the letter, which of the
following roles you have experienced as a professional
educator and indicate years in each position you have
circled.

Major(s)

a.
b.
c.
d.
e.

Elementary teacher
Secondary teacher
Principal
Other administrative position
University staff

years
years
years
years
years

6.

Indicate your total years in a community educator role.

7.

Indicate your total years in your present community
education position.

_____ years

_____ years
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8.

9.

What position most nearly describes your present role
as a community educator?
(Circle one)
a.

Community coordinator— of a special program such
as preschool, adult basic, adult high school, etc.

b.

Community school director— normally one school
building responsibility.

c.

Community education director or assistant direc
tor— responsible for one school district.

d.

University center director— responsible for service
of local school districts and internship programs.

e.

Regional university center director— responsible
for cooperation of other universities in area as
well as to local school districts and internship
training.

f.

State department official.

g.

Other (please identify position) __________________

What is your present marital and family situation?
a.
b.
c.
d.
e.

Never married
Widowed
Divorced
Married— not living with spouse
Married— living with spouse

f.

If you circled response d or e, please indicate
which marriage the current marriage is for you.
First

Second

Third

Fourth

10.

How many times have you been married?

11.

If you are presently married, which educational level
best describes that of your spouse?
(Circle one)
a.
b.
c.
d.
e.
f.
g.

_____ times

Completed grade school
Completed high school
Some college
Bachelor degree
Master degree
Specialist degree
Doctorate degree
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Section II:
12.

Relationship

If you have ever been married, please indicate your
level of agreement or disagreement with each of the
following statements with respect to your present
spouse (if you are currently married) or the spouse
you last lived with (if you are currently not living
with a spouse). The number one (1) indicates that
you always disagree(d) with your spouse on each issue,
while the number seven (7) indicates that you always
agree(d) on that issue.
CIRCLE the number which most
closely represents your feelings.
Be sure to respond
to EACH item.

Circle one response
for each item below

Always
Disagree

Occasionally
Agree-Disagree

Always
Agree

a) Handling family finances

1

2

3

4

5

6

7

b) Matters of recreation

1

2

3

4

5

6

7

c) Religious matters

1

2

3

4

5

6

7

d) Demonstration of
affection

1

2

3

4

5

6

7

e) Friends

1

2

3

4

5

6

7

f) Philosophy of life
g) Ways of dealing with
our children

1

2

3

4

5

6

7

1

2

3

4

5

6

7

h) Spouse's working

1

2

3

4

5

6

7

i) Intimate relations
j) Sharing of household
tasks

1

2

3

4

5

6

7

1

2

3

4

5

6

7

k) Politics
1) Time you spend away
from home

1

2

3

4

5

6

7

1

2

3

4

5

6

7

m) Your professional
development

1

2

3

4

5

6

7

n) Your present occupation

1

2

3

4

5

6

7

13.

If you are presently divorced or separated, did the
divorce or separation occur while you were working
as a community educator?
a.
b.

No
Yes
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If Yes to question
or separated while
what degree do you
community educator
„
^
,
Not at All
1

2

13, and you were divorced
a community educator, to
feel your occupation as a
contributed?

TT , . , ,
Undecided
3

4

Probably the Most
important Factor
5

6

7
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LIST OF STATES AND NUMBER OF RESPONDENTS

9

Alabama

8

Missouri

2

Alaska

2

Nebraska

4

Arizona

2

Nevada

2

Arkansas

1

10

California

13

New Hampshire
New Jersey

3

Colorado

2

New Mexico

2

Connecticut

2

New York

1

Delaware

2

North Carolina

3

District of Columbia

9

Ohio

12

Florida

7

Oklahoma

6

Georgia

5

Oregon

1

Idaho

5

Pennsylvania
South Carolina

3

Illinois

4

4

Indiana

1

South Dakota

1

Iowa

4

Tennessee

2

Kansas

3

Kentucky

6
12

Texas
Utah

3

Louisiana

4

Virginia

4

Maryland

2

Washington
West Virginia

Massachusetts

4

83

5

Michigan

1

Wisconsin

18

Minnesota

2

Wyoming
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RELATIONSHIP INDEX
The instrument below is designed to investigate your present
family status and family relationship.
Please circle the
appropriate answers or write in single-word answers.
Section I;

Status

1.

Sex:

2.

Year of birth ______ _________________
month
year

3.

Which educational level most nearly describes your level?
a.
b.
c.
d.
e.

4.

Male

Female

Less than a bachelor degree
Bachelor degree
Master degree
Specialist degree
Doctorate degree

Please identify, by circling the letter, which of the
following roles you have experienced as a professional
educator and indicate years in each position you have
circled.
a.
b.
c.
d.
e.

Elementary teacher
Secondary teacher
Principal
Other administrative position
University staff

years
years
years
years
years

5.

Indicate your total years in a community educator role.

6.

Indicate your total years in your present community
education position.

years

_____ years

98
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7.

8.

What position most nearly describes your present role
as a community educator?
(Circle one)
a.

Community coordinator— of a special program such
as preschool, adult basic, adult high school, etc.

b.

Community school director— normally one school
building responsibility.

c.

Community education director or assistant direc
tor— responsible for one school district.

d.

University center director— responsible for service
of local school districts and internship programs.

e.

Regional university center director— responsible
for cooperation of other universities in area as
well as to local school districts and internship
training.

f.

State department official.

g.

Other (please identify position) __________________

What is your present marital and family situation?
a.
b.
c.
d.
e.

Never married
Widowed
Divorced
Married— not living with spouse
Married— living with spouse

f.

If you circled response d or e, please indicate
which marriage the current marriage is for you.
First

9.
10.

Second

Third

How many times have you been married?

Fourth
_____ times

If you are presently married, which educational level
best describes that of your spouse?
(Circle one)
a.
b.
c.
d.
e.
f.
g.

Completed grade school
Completed high school
Some college
Bachelor degree
Master degree
Specialist degree
Doctorate degree

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

100
Section II:
11.

Relationship

If you have ever been married, please indicate your
level of agreement or disagreement with each of the
following statements with respect to your present
spouse (if you are currently married) or the spouse
you last lived with (if you are currently not living
with a spouse). The number one (1) indicates that
you always disagree (d) with your spouse on each
issue, while the number seven (7) indicates that you
always agree(d) on that issue.
CIRCLE the number
which most closely represents your feelings.
Be sure
to respond to EACH item.

Circle one response
for each item below

Always
Disagree

Occasionally
Agree-Disagree

Always
Agree

a) Handling family finances

1

2

3

4

5

6

7

b) Matters of recreation

1

2

3

4

5

6

7

c) Religious matters

1

2

3

4

5

6

7

d) Demonstration of
affection

1

2

3

4

5

6

7

e) Friends

1

2

3

4

5

6

7

f) Philosophy of life

1

2

3

4

5

6

7

g) Ways of dealing with

1

2

3

4

5

6

7

h) Spouse's working

1

2

3

4

5

6

7

i) Intimate relations

1

2

3

4

5

6

7

j) Sharing of household
tasks

1

2

3

4

5

6

7

k) Politics

1

2

3

4

5

6

7

1) Time you spend away
from home

1

2

3

4

5

6

7

m) Your professional
development

1

2

3

4

5

6

7

n) Your present occupation

1

2

3

4

5

6

7

our children
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12.

If you are presently divorced or separated, did the
divorce or separation occur while you were working
as a community educator?
a.
b.

No
Yes

c.

If Yes to question 12^ and you were divorced or
separated while a community educator, to what
degree do you feel your occupation as a community
educator contributed?
Not at All

1

2

Probably the Most
Important Factor

Undecided

3

4

5

6

7
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W E S T E R N M IC H IG A N U N IV E R S IT Y
COLLEGE OF EDUCATION
Department of Educational Leadership
Community Education Development Center

I
I

KALAMAZOO. MICHIGAN
49008

12 October 1976

Dear Colleague:
We are conducting a nationwide study of those members of
the National Community Education Association that are cur
rently in active roles of community education with respect
to their present family status and family relationship.
(See enclosed survey instrument for more detail.)
The
exploration of this topic is often discussed informally by
community educators who are mindful of the time require
ments imposed upon them by their jobs.
Research about this
personal aspect of community educators' lives has been sug
gested at several formal meetings to plan community educa
tion research since April 1971.
Because we want this study to be accurate and since you are
one of those individuals chosen for this study, we need your
help. Would you be kind enough to fill out the survey form,
(it will take approximately five minutes), staple or tape it
closed, and drop it in the mail.
To allow your response to remain anonymous and yet for us
to systematically follow up on those individuals that may
not respond promptly, please fill out the enclosed postcard
and mail it on the same day as you mail the questionnaire.
It is important that each area of the country be represented.
The study success depends upon the cooperation of each commu
nity education participant.
Please accept our thanks for
your important contribution to this study.
Sincerely and with best wishes,

,ynn E. Smith
Mott Fellow
mrf
enc
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Mr. Lynn E. Smith
Community School Development Center
3314 Sangren Hall
Western Michigan University
Kalamazoo, MI 49008

I have filled out the survey form and
placed it in the mail. _____
Name
Address _______________________________

Date
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W ESTER N M IC H IG A N U N IV E R S IT Y
COLLEGE OF EDUCATION
Department of Educational Leadership
Community Education Development Center

|

KALAMAZOO. MICHIGAN

10 January 1977

Dear Colleague:
Recently you were sent a copy of a survey instrument being
used nationally to collect data about the family status and
family relationship of members of the National Community
Education Association.
We have not received a completed survey from you as of
this date.
Since you have been selected as a member of our
sample population and because we would like this study to
be as accurate as possible, we solicit again your help.
Please be kind enough to fill out the survey form right
away (it will take approximately five minutes), staple or
tape it closed, and drop it in the mail.
To allow your response to remain anonymous and yet for us
to check our follow-up, please fill out the enclosed post
card and mail it on the same day as you mail the question
naire.
It is very important that your area of the country be
represented.
The study success depends upon your coopera
tion.
Please accept our thanks for your important contribu
tion to this study.
Sincerely and with best wishes,

,ynn E. Smith
Mott Fellow
mrf
enc
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